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TeaCher DevelopmenT
Pedagogical Notes for Reference and Teacher’s Development

Integrate Reading & Writing covers a range of different types of vocabulary. The new words in 
each unit can be classified into one of the three vocabulary tiers from the chart above. Oftentimes, 
the higher the vocabulary tier a word is in, the more attention must be given to the word based 
onits frequency and the cognitive ability and language of the learners. Be mindful of the school 
subject in each unit and which words you may need additional preparation for before instruction.

Four-strand theory

• Intensive reading → Reading fluency development 
• Input → Output 
• Linked skills: Reading → Listening → Writing → Speaking

Five-step SQ3R theory

• Survey, Question, Read, Recite, and Review
• Improved vocabulary retention, reading comprehension, and fluency

21st Century Skills

• The four Cs (Critical thinking, Communication, Collaboration, Creativity)
• Real-world passage formats
• Digital literacy
• Media literacy
• Visual literacy 
• IT skills

Contextual learning (as opposed to rote learning)   
• Scaffolding, Preview, and Review

Vocabulary Tiers

Domain-specific academic vocabulary  
(e.g. photosynthesis, Isosceles)

Tier 3 Vocabulary

General, interdisciplanry, academic vocabulary  
(e.g. obvious, complex)

Tier 2 Vocabulary

General, high-frequency vocabulary  
(e.g. happy, clock)

Tier 1 Vocabulary

Tier 1

Tier 2

Tier 3
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Language
of

learning

Language
for

learning

Language 
learning and

language using Language
through
learning

Language for learning

Social language needed for routine tasks in an English-language learning environment

• For understanding instructions
• For asking questions
• For working in groups
• For having discussions

Language of learning

New, key vocabulary and language related to the subject, theme, or topic

• Content-specific language, new words        e.g. carnivore, herbivore, omnivore

Language through learning

New, unanticipated language that comes up in the process of learning

• Needs to be captured and recycled to become part of learner’s lexicon
• Encourage students to ask about unknown words or language and things they are 
 curious about

Language Through Learning Pedagogy

*Use page 120 to record and recycle language through learning.
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sCope anD sequenCe

SOCIAL STUDIES

Nonfiction

Un
it01

Fiction

Un
it02

Fiction

Un
it04

Science
Nonfiction

Un
it03

Title / Word Count New Cities      Lesson A [125W]    Lesson B [116W]

Topic
New eco-cities are environmentally friendly. Learn about how eco-cities
are good for the environment.

Academic Objective
Understand that humans and the environment are related and affect
each other.

Reading Format Internet blog

Structure Be verb: is, are

Vocabulary
environment, pollution, natural, reduce, recycle, limited
Bonus: destroy, produce

Reading Skill Main Idea and Supporting Details Writing Skill Contrasting

Integrate IT QR Code Video

Title / Word Count My House      Lesson A [135W]    Lesson B [124W]

Topic
A girl who lives in the desert writes a letter to her friend describing her 
house, which is made entirely of recycled bottles, sand, and clay.

Academic Objective Understand the differences between life in cities and in rural areas.

Reading Format Letter

Structure Comparative adjectives: stronger, colder, better

Vocabulary bottle, sand, tight, cover, repeat, row Bonus: clay, mud

Reading Skill Sequencing Writing Skill Main Idea and Supporting Details

Integrate IT QR Code Video

Title / Word Count Ecosystems       Lesson A [125W]    Lesson B [120W]

Topic
Producers, consumers, and decomposers are all essential parts of an
ecosystem. They all need energy, and they all give one another energy. 

Academic Objective Understand the structure and function of an ecosystem.

Reading Format Magazine article

Structure Modals: Obligation & Necessity: need to 

Vocabulary
ecosystem, producers, consumers, decomposers, waste, soil
Bonus: energy, category

Reading Skill Categorizing Writing Skill Sequencing

Integrate IT QR Code Video

Title / Word Count Hard Workers       Lesson A [125W]    Lesson B [118W]

Topic Kids on a hiking trip observe termites doing their part in an ecosystem.

Academic Objective Identify animals by observing their characteristics.

Reading Format Comic strip

Structure Demonstrative pronouns: this, that, these, those

Vocabulary termites, nutrients, hike, busy, glad, grow Bonus: clean, hard

Reading Skill Main Idea and Supporting Details Writing Skill Categorizing

Integrate IT QR Code Video

Details      topic area UNit/page
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Subject review unitS Project tyPe Project DeScriPtion

Social Studies Units 1-2 Review City Plan Map out the food, energy, and water sources of an eco-friendly city, write a 
plan, and give a presentation about your plan for an eco-friendly city.

Science Units 3-4 Review
Ecosystem 

Report
Choose a plant or animal, write a report about the ecosystem it lives in and 
what its role is, and give a presentation about it.

Math Units 5-6 Review E-mail Use the information from either unit 5 or unit 6, write an email about race 
cars, and give a presentation about it.

Special Subject Units 7-8 Review Birthday Journal
Read details about birthday celebrations in some cultures, write a story about 
the traditions of your own culture, and give a presentation about your most 
recent birthday.

Math

Nonfiction

Un
it05

Fiction

Un
it06

Title / Word Count F1 Speed      Lesson A [132W]    Lesson B [128W]

Topic Light weight and aerodynamics help F1 cars and other vehicles go fast.

Academic Objective
Understand units of weight in kilograms and express them using real-life 
examples.

Reading Format Magazine article

Structure Comparatives: faster, lighter

Vocabulary light, weigh, aerodynamic, spend, turn left/right, crash Bonus: reason, normal

Reading Skill Compare and Contrast Writing Skill Introduction and Conclusion

Integrate IT AR Images

Title / Word Count The Car Race      Lesson A [129W]    Lesson B [117W]

Topic
A boy sends an e-mail to a friend to describe an auto race and describes the 
different parts of a race car.

Academic Objective Express and compare units of speed in kilometers per hour.

Reading Format E-mail

Structure Adjectives: soft, big

Vocabulary tires, brakes, engine, parts, body, driver Bonus: excited, weekend

Reading Skill Identifying Details Writing Skill Main Idea

Integrate IT QR Code Video

Special Subject

Nonfiction

Un
it07

Fiction

Un
it08

page

Title / Word Count Multicultural Countries      Lesson A [127W]    Lesson B [111W]

Topic
Multicultural countries have many different kinds of people, unlike countries that 
have only one culture, language, and people.

Academic Objective Understand that a multicultural country has different people, cultures, and traditions.

Reading Format Traditional passage

Structure Frequency adverbs: sometimes, often, occasionally

Vocabulary country, culture, tradition, mix, move, accept Bonus: make, happen

Reading Skill Compare and Contrast Writing Skill  Synthesizing

Integrate IT QR Code Video

Title / Word Count The Birthday Party      Lesson A [127W]    Lesson B [113W]

Topic
A boy goes to a birthday party at his neighbor’s house and enjoys
experiencing their cultural traditions.

Academic Objective Learn to accept and appreciate other cultures.

Reading Format Journal entry

Structure Irregular past tense verbs: ate, hit, broke, went

Vocabulary turn, delicious, chance, keep, break, band Bonus: stick, fall

Reading Skill Classifying Writing Skill  Cause and Effect

Integrate IT QR Code Video

         topic area UNit/page Details
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how To use 
UNit strUctUre

Units are divided into two lessons, A and B, so that students have 
more time to learn, practice, and demonstrate competency. 

UNit iNtro pages

lessoN a passage

lessoN a iNtro

lessoN a post-reaDiNg

A clear overview summarizes 
what students will do throughout 
the unit.

A big, captivating, impactful image 
helps stimulate the students’ minds 
and get them thinking about the 
topic of the unit.

Officially recognized academic 
standards and objectives give a 
clear purpose to each unit.

Preview questions help 
guide the students’ focus.

Background knowledge is 
provided to help activate the 
students’ schemas.

Infographics with captions 
provide visual support, additional 
information, and context.

Reading passages are formatted 
in realistic ways to provide 
context and meaning.

The academic objective in 
context is reviewed immediately 
after the reading.

Students use a graphic organizer 
to practice a reading skill and 
summarize information from the 
passage.

Comprehension questions 
ensure understanding.

Key grammatical structures from 
the reading passage highlight 
authentic, practical use.

Teacher’s notes describe the 
purpose of each activity and 
are neatly tucked away at the
bottom of each page.

Students cognize the academic 
objective with warm-up questions.

Learn the meaning of 
new vocabulary.

The academic question in each 
unit helps students to approach 
the reading passage in a more 
purposeful way.
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lessoN B passage lessoN B skill 
traNsFereNce

iNtegrate it selF-assessmeNt

review UNits

lessoN B iNtro

Warm-up questions help 
students recall information 
from Lesson A to activate 
prior knowledge.

The vocabulary review requires 
students to demonstrate their 
knowledge of the meaning and use 
of each word.

Engaging IT content teaches students 
modern literacy. Questions ask 
students to make inferences 
before viewing the IT content. 

After viewing the IT content, students 
discuss the questions with a partner
and write their answers on the page. 

A self-assessment checklist helps 
students and teachers to track 
learning.

The review units utilize project- 
based learning and allow students 
to produce tangible outcomes and 
demonstrate linguistic competency 
and development.  

The detachable project templates 
can be customized and used to 
create a portfolio.

Activities get students to recall 
the background of the reading 
and specify information about the
passage format. Students also learn 
two bonus words from context.

Lesson B passages develop reading 
speed and fluency through a variety 
of activities, and progress is tracked 
in the back of the book.

A graphic organizer gives students 
practice with a writing skill.

The reading and writing skills practiced 
in each unit are transferred to
develop a writing plan. This bridges 
the classroom and home by linking 
the student and practice books.
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The grammar activities bolster the
students’ knowledge and ability to use
the structure.

The writing plan links the student book 
with the practice book and the classroom 
with the home. Students practice the 
skills they have learned throughout the 
unit and use them to summarize the unit 
contents.

The vocabulary practice activities 
strengthen students’ vocabulary acquisition, 
comprehension, and fluency. 

practice Book
The practice book provides students ample opportunity to use
vocabulary and grammar structures from the unit.

reaDiNg activities
Use one of the following reading activities suggested on the 
Lesson B passage page to reread the passage, practice
reading speed, and develop fluency in a fun way.

Sustained silent reading: The teacher tells the students when to 
begin reading. Students read silently and individually until they 
have finished the passage. 

Popcorn reading: The teacher or a student starts by reading 
between one and three sentences and then says “Popcorn to…” 
and calls a student’s name. That student then reads between one 
and three sentences and then says “Popcorn to…” and calls 
another student’s name. The process continues until each
student has had a chance to read. 

Choral reading: The teacher starts the activity at the same time 
with all the students. Students read aloud and in unison.  
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Use the different functions and features. Allow the students to enjoy viewing while thinking 
about the inference and the discussion questions from the student book. Talk about those 
questions while viewing the AR content to enhance the educational experience.

app
In addition to our free Classbooster app, Integrate Reading & Writing 
offers an additional free mobile app that is intended for use with the IT 
page in the student book. 

For units with AR images, simply open the 
app, select the AR viewer, and point your 
mobile device’s camera at the target image.

For units with QR codes, simply open the app, select the QR code scanner,
and point your mobile device’s camera at the target QR code.

View the multimedia contents on the IT pages of 
each unit on a mobile device by downloading our 
free app. Search for “Integrate Viewer” in the Apple 
App Store or the Google Play Store.
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GraDinG rubriC

Area Grading Area Location in SB

• The academic objective in each unit is based on actual learning 
 standards and is related to the academic subject area. Students should 
 complete each unit with a significant level of understanding of the 
 academic concept in each unit and in English.
• In addition, comprehension questions may also frequently ask 
 students questions related to the academic concepts and objectives in 
 each unit.
• Use the proper locations in the student book in the right column 
 along with the grading rubric criteria on the next page to help you 
 accurately assess each student.

• Sections related to the academic  
 objective are in the following 
 places in every unit: the unit  
 introduction page, the 2nd page
 of Lesson A, the 4th page of
 Lesson A, Part C of the self-  
 assessment page

• The language learning objectives in each unit are based on
 content-specific language determined by the topic of each unit.
• In lesson A, the activities are intended to help students become
 familiar with the meaning of new words.
• In lesson B, the activities are intended to help students with using 
 new words in context. 
• Use the proper locations in the student book in the right column 
 along with the grading rubric criteria on the next page to help you 
 accurately assess each student.

• Sections related to language   
 learning are in the following 
 places in every unit: the 1st and 
 2nd pages of Lesson A, the 
 reading passages in Lesson A 
 and B, the 1st page of Lesson B, 
 Parts A and B of the self-
 assessment page

• The reading and writing skill objectives and reading fluency 
 development objectives in each unit are strategically chosen and
 placed within each unit.
• In lesson A, the reading skill activity helps students develop cognitive 
 skills to use while reading about certain topics and with certain
 reading formats.
• In lesson B, the writing skill activity helps students develop cognitive 
 skills to use while writing about information from the reading passage.
• Reading and writing skills are combined and used in the writing plan 
 in each unit so that students can transfer the cognitive skills they have 
 developed and use them to independently complete a summarizing task.
• Reading fluency skills are developed with the lesson B passage and 
 tracked with the reading speed chart. (See page 119 of this Teacher’s 
 Guide for additional information.)

• Reading and writing skills and 
 fluency development are in the 
 following places in every unit: 
 the 5th page of Lesson A, the 
 reading passages in Lesson B,
 the 3rd page of Lesson B, Part C 
 of the self-assessment page

• IT skills and literacy are increasingly important for teaching modern 
 students. The level of emphasis a teacher wants to place on this area 
 of assessment depends on the access to IT in the classroom, the ability 
 of the students to use it, and the teacher’s preference.
• Use the Integrate app, Class Booster, the premium CD, and others  
 either with mobile devices or desktop computers at your own 
 discretion.

• IT skills and literacy are in the 
 following places in every unit: 
 the 4th page of Lesson B and 
 Part C of the self-assessment 
 page
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GraDinG rubriC 

Area Below Standard Approaching Standard At Standard

• Student often struggles to   
 understand both the academic  
 concepts and the target English.
• Student still needs to ask 
 questions about the concepts 
 and language to understand.

• Student often struggles to 
 understand either the academic 
 concepts or the target English .
• Student needs to ask questions 
 about concepts or language to 
 understand.

• Student often understands both 
 the academic concepts and the 
 target English.
• Student asks questions about 
 concepts or language to clarify 
 understanding.

Student often struggles with 
and needs help to understand: 
problems-solutions, main idea & 
supporting details, decode 
multisyllabic words, distinguish 
genres, identify literary elements, 
use graphic organizers to sort 
information.

Student sometimes struggles with 
and needs help to understand: 
problems-solutions, main idea & 
supporting details, decode 
multisyllabic words, distinguish 
genres, identify literary elements, 
use graphic organizers to sort 
information.

Student doesn’t usually struggle 
with understanding: 
problems-solutions, main idea & 
supporting details, decode 
multisyllabic words, distinguish 
genres, identify literary elements, 
use graphic organizers to sort 
information.

• Student often struggles to 
 answer comprehension 
 questions.
• Student needs to asks questions 
 to recall general information.
• Student reading fluency is 
 improving slowly & sporadically.

• Student sometimes struggles to 
 answer comprehension 
 questions.
• Student needs to asks questions 
 to recall detailed information.
• Student reading fluency is 
 improving moderately.

• Student rarely struggles to 
 answer comprehension 
 questions.
• Student usually asks questions 
 about questions for clarification.
• Student reading fluency is 
 improving rapidly & steadily.

• Student often struggles to 
 connect the passage format as 
 the context of the reading 
 passage and needs to ask 
 questions about formats to 
 understand context.
• Student doesn’t understand 
 that IT is used to access 
 additional information.

• Student sometimes struggles to 
 understand the passage format 
 or the context of the reading 
 passage and needs to ask 
 questions to understand.
• Student sometimes understands 
 that IT is used to access 
 additional information.

• Student understands the 
 passage format and the context 
 of the reading passage and asks 
 clarification questions .
• Student understands that IT is 
 used to access additional 
 information.
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Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about 
the topic. 

Review the academic objective on the page. 

Preview the learning objectives in Lesson A.

Unit 1: Social Studies / Nonfiction

Academic Objective: Understand 

that humans and the environment 

are related and affect each other.

Academic Objective in Context:
Human activities in cities can harm 

or help the environment.

Un
it01 New Cities

U
n

it 1
 In

tr
o

d
u

c
tIo

n

unit Summary unit introDuction unit Summary
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Language Learning Objectives

New Words: environment, 

pollution, natural, reduce recycle, 

limited

Bonus Words: worker, driver

Structure Focus: destroy, produce

Reading Format: Internet blog

Discuss the three warm-up questions to see how much background information students possess about the 
subject, objectives, topics, and language learning points.

1. What do you see in this picture?
 Sample answer: I see houses in a city. 
2. How do cities change nature?
 Sample answer: They make nature smaller. 
3. How can we use nature to build cities?
 Sample answer: We can have more parks in cities.

Lesson A
U

n
it 1

 In
tr

o
d

u
c

tIo
n

unit Summary unit introDuction unit Summary
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Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what kind of 
place they see in the picture. Focus the attention of the students on the elements of nature in the picture and 
then the human-made elements, and then ask them:
1. Which things in this picture are natural? 
 Sample answer: The trees and river are natural. 
For the second question, ask students to make an inference or guess.
2. Which things are human-made?
 Sample answer: The buildings are human made. 
3. Is this city design good or bad for the environment?
 Sample answer: It looks good because there is a lot of nature in the city. 
Explain to the students that they will learn about how humans affect the environment when they build things. 
Tell them that there are new and different ways to build cities which are better for the environment. Explain that 
they will learn new words related to this topic.
Play audio track 02 and ask students to say and write each word as they hear it.

Low-Level Students: After 

completing the new words activity 

on page 10, check the answers by 

asking students to read the words 

and spell them.

High-Level Students: After 

completing the new words activity 

on page 10, check the answers 

by giving students 1-2 minutes to 

memorize the new words on page 

10, and then ask them to close the 

book and recall each word from 

memory.

Lesson AUn
it01

U
n

it 1
Lesso

n
 A

teaching tiPS new worDS grammatical Structure teaching tiPS

environment

reduce

pollution

recycle

natural

limit
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Low-Level Students: Use the 

free downloadable worksheet 

for additional practice with the 

structure before reading.

High-Level Students: Write a 

few more examples on the board 

with intentional mistakes. Call on 

individual students to correct the 

mistakes.

This section of each unit is meant to highlight a key grammatical structure that is covered in the reading 
passages.

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in 
an authentic way. 
Read the structure together as a class.
Write a few more examples on the board to help familiarize students with the structure.
Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the 
academic content learning goals of the unit. Focus more on that than on the language learning goals when 
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown 
words that may arise as they try to answer the academic objective question. Probe the class to see if there 
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in 
mind as they read the passage on the next page.

U
n

it 1
Lesso

n
 A

teaching tiPS new worDS grammatical Structure teaching tiPS

There is a natural way.

There are five major cities.

There are few green spaces.

2

5

3

2

5

4

4 1

1 3
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Low-Level Students: After 

listening to the audio, reading, 

and clarifying any additional 

unknown words, read the passage 

together again as a class for 

additional reading practice and 

to solidify understanding of the 

passage.

High-Level Students: Ask the 

students to make connections 

between the contents of the 

passage and their real lives. Ask 

them if they know about any  

eco-cities. Ask them if they recycle 

at home or do other things to 

reduce waste.

Introduce the background of the reading using the background information at the top of the page.

Explain to the students that the reading format of this passage is a blog. Tell the students that blogs are 
written by people on the Internet. Explain that blogs usually focus on certain subjects or topics. Ask them 
what they think the topic of this blog is about.

Review the title of the reading: “New Cities.” Ask the students why they think this is the title. Explain this is 
because these days there are new and different ways to build cities which are better for the environment.

Lesson AUn
it01

U
n

it 1
Lesso

n
 A

teaching tiPS reaDing PaSSage reaDing PaSSage PaSSage DetailS
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Reading Format: Internet blog

Academic Objective: Understand 

that humans and the environment 

are related and affect each other.

Academic Objective in Context:
Human activities in cities can harm 

or help the environment.

Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown words 
while they listen. Play audio track 03.

After the track is finished, ask the students if they circled any unknown words. Review the meaning of those 
words and how they are used in the passage. Use the students’ native language to do this if necessary.

Call on students to read the captions with each picture. Ask the class if the things in each picture are good 
for the environment and come from new cities, or if they are bad for the environment and come from older 
cities.

Ask the students to recall the academic objective question from the second page of lesson A. Now ask them 
to read the academic objective in context at the bottom of this page. This should help the students with the 
academic content learning goal of this unit. Discuss and explain further if necessary.

U
n

it 1
Lesso

n
 A

teaching tiPS reaDing PaSSage reaDing PaSSage PaSSage DetailS
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Low-Level Students: While 

completing both the comprehension 

questions and the reading skill 

activity, allow the students to turn 

back to the passage to locate the 

correct answers. Offer guidance 

and assistance as needed, such 

as pointing out which paragraph 

contains the correct answer.

High-Level Students: Ask 

students follow-up questions to the 

comprehension questions, i.e. 4. 

What do eco-cities reduce? Correct 

answer: A. waste. Ask the students 

how waste is reduced in eco-cities.

Reading Comprehension:
Ask the students to recall the correct information from the passage. Go through each question and correct 
answer together as a class. Ask students to record how many answers they get correct or incorrect with 
circles and slashes over each question number.

Reading Skill:
Explain to the students that main idea and supporting details means putting the information from the 
passage in an order that helps make things clearer for the reader. Tell the students that the main idea 
should always come first. Other ideas which support the main idea come next. Ask the students to put 
the supporting ideas in the same order as they read them in the passage. Ask students to complete the 
summary. After allowing students enough time to write all the answers in the summary section, randomly 
call on students to read their answers.

Lesson AUn
it01

U
n

it 1
Lesso

n
 A

teaching tiPS reaDing comPrehenSion & reaDing Skill DeveloPment leSSon b introDuction & vocabulary review teaching tiPS

We should build eco-cities because they are good for the environment. 

Eco-cities are built into the natural environment.

Eco-cities produce water, food, and energy in natural ways.

Eco-cities reduce waste and recycle most waste.

c
a
b
d
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Low-Level Students: Tell the 

students to turn back to the new 

words in Lesson A and review the 

meaning of each word. Then use 

the free downloadable worksheet 

for additional vocabulary practice 

before completing the vocabulary 

review on this page.

High-Level Students: Ask students 

to write one additional sentence 

for each vocabulary word in a 

notebook or beneath each sentence 

on this page in the student book. 

Randomly call on students to share 

the sentences they wrote.

Quickly review the learning objectives of Lesson B. 

Look at the picture. Discuss the picture and the warm-up question on the first page of Lesson B. Make a 
connection to the real world using the picture.
1. What is this building in Sydney, Australia, an example of? 
 Sample answer: A building in an eco-city.
2. Is it good or bad for the environment? Why?
 Sample answer: It’s good for the environment because plants help clean the air.

Complete the vocabulary review as a class or individually and then check the answers together as a class.

Lesson B
U

n
it 1

Lesso
n

 B

teaching tiPS reaDing comPrehenSion & reaDing Skill DeveloPment leSSon b introDuction & vocabulary review teaching tiPS

We should build eco-cities because they are good for the environment. 

Eco-cities are built into the natural environment.

Eco-cities produce water, food, and energy in natural ways.

Eco-cities reduce waste and recycle most waste.
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Low-Level Students: Set up a 

timer in class that all students can 

see. Tell the students to read the 

passage a third time and record 

their individual reading time in the 

second reading column on the 

reading speed chart for this unit.

High-Level Students: Teach the 

students how to do the reading 

speed calculation. Tell the students 

that they can track their individual 

reading time at home in the second 

reading column on the reading 

speed chart for this unit.

Read the background question at the top of the page. Ask students if they remember what the reading is 
about. 
Sample answer: It’s about new eco-cities which are good for the environment.
Find the two bonus words in the table of contents. Teach the students what these words mean. Ask the 
students to listen and write the correct vocabulary words and bonus words in the blanks. 
Tell the students to listen and read along with the audio. Play audio track 04. 

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading 
time in the reading speed chart in the back of the book. 
Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the 
correct answer.

teaching tiPS reaDing Fluency DeveloPment & bonuS worDS reaDing + writing Skill tranSFerence & writing Plan teaching tiPS
Lesson BUn

it01

U
n

it 1
Lesso

n
 B

destroys

pollution

environment

natural

recycle
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Low-Level Students: Complete 

the writing plan together as a 

class. Then have students transfer 

the information in the chart from 

the student book to the practice 

book. Have students close the 

student book and double-check the 

accuracy of the writing plan in their 

practice books.

High-Level Students: Have 

students complete the writing plan 

individually. Check the answers 

together as a class. Then have 

students transfer the information 

in the writing plan from the 

student book to the practice 

book. Encourage students to write 

an additional sentence in their 

homework.

Writing Skill:
Introduce the writing skill to the students. Tell them that contrasting means thinking about how two similar 
things are different. Tell them that they need to write the information into the chart to think about how the 
old cities and eco-cities are different. Explain that organizing information in this way will make them good 
writers. 

Writing Plan:
Ask the students to recall the reading skill from this unit: Main Idea and Supporting Details. Tell the students 
that they will use that reading skill again with the writing skill to compare the main idea and details of old 
cities and eco-cities. Complete the chart and review as a class. Tell the students to write with small, neat 
letters so that all of the information can fit into the chart. After completing the writing plan chart, have the 
students record that information into their practice books. Tell them to write a paragraph to summarize the 
information in the writing plan. Explain that the writing plan is there to help guide them, but also that their 
writing doesn’t need to follow the writing plan verbatim. Use the students’ native language as necessary.
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Low-Level Students: Ask the 

students if there were any parts 

of the video that they didn’t 

understand. Replay those sections 

and explain in the students’ native 

language to promote and support 

deeper understanding.

High-Level Students: Ask the 

students to record any unfamiliar 

words from the video and review 

the meaning of those words 

together as a class to support 

vocabulary expansion.

Remind students that in an eco-city, energy is created in natural ways. Explain to the students that they will 
now watch a video about how energy is created in natural ways. Read the quote from the preview and 
brainstorm answers as a class. Come to an agreement about the inference answer that you will write down 
as a class.
Sample answer: We can make energy from the sun.
Ask the students what the QR code is. Ask them to describe how it works. If possible, demonstrate it by 
using the Integrate Viewer app. Before watching the video, read each question in part C together as a class. 
Tell the students these questions will be answered as they watch the contents of the video. Show the video. 
Give the students some time to discuss the questions. This can be done in pairs, in small groups, or together 
as a class. Go over the answers as a class.
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Use the grading rubric to perform 

your own assessment of each 

student’s progress for this unit. 

Adjust the rubric to match the level 

of your students as necessary.

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many 
answers they get correct or incorrect with circles and slashes over each question number.
Ask students to unscramble the sentence individually. Check the answers together as a class.
Review the academic objective statement. Ask the students who think the answer is true to raise their 
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk 
about why that answer is correct.
Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in 
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made 
to guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face; 
if they made a few mistakes, two smiley faces; and if they only made a couple of small mistakes, or none 
at all, they can fill in three smiley faces. This allows the students to assess where they need to improve, 
and allows you to align your assessment as the teacher with the students’ understanding of their own 
performance.

Low-Level Students: Allow 

students to turn back to the pages 

of the unit to find the answers. 

Check the answers together as a 

class. 

High-Level Students: Treat the 

page as a sort of quiz.  
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Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about 
the topic.  

Review the academic objective on the page. Preview the learning objectives in Lesson A.

Unit 2: Social Studies / Fiction

Academic Objective: Understand 

the differences between life in cities 

and in rural areas.

Academic Objective in Context:
People in cities and rural places live 

in different kinds of houses because 

the environments are different.
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Language Learning Objectives

New Words: bottle, sand, tightly, 

cover, repeat, row

Bonus Words: clay, mud

Structure Focus: Comparative 

Adjectives

Reading Format: Letter

Discuss the three warm-up questions to see how much background information students possess about the 
subject, objectives, topics, and language learning points. Ask students what their houses are made of.

1. How are the bottles in this picture being used?
 Sample answer: They are being used as lights/lamps.
2. What are bottles like these made for?
 Sample answer: They are made to hold something like juice.
3. Can you think of another use for them?
 Sample answer: You can put soil inside them and plant a flower.
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Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what kind of 
building they see in the picture. Focus the attention of the students on what the house is made out of and ask 
them the warm-up questions:
1. What do you see in this picture?  
 Sample answer: I see a house.
Ask a follow-up question to establish background knowledge and give attention to details.
2. What is it made out of?
 Sample answer: It’s made out of plastic bottles. 
3. Is this good or bad for the environment?
 Sample answer: It’s good for the environment.

Explain to the students that they will learn about a special house made of bottles.
Tell them that there are many different kinds of materials that can be used to build a house. Explain that students 
will learn about one special house in the desert.
Play audio track 05 and ask students to say and write each word as they hear it.

Low-Level Students: After 

completing the new words activity 

on page 22, check the answers by 

asking students to read the words 

and spell them.

High-Level Students: After 

completing the new words activity 

on page 22, check the answers 

by giving students 1-2 minutes to 

memorize the new words, and then 

ask them to close the book and 

recall each word from memory.
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Low-Level Students: Use the 

free downloadable worksheet 

for additional practice with the 

structure before reading.

High-Level Students: Write a 

few more examples on the board 

with intentional mistakes. Call on 

individual students to correct the 

mistakes.

This section of each unit is meant to highlight a key grammatical structure that is covered in the reading 
passages. 

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in 
an authentic way. 
Read the structure together as a class.
Write a few more examples on the board to help familiarize students with the structure.
Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the 
academic content learning goals of the unit. Focus more on that than on the language learning goals when 
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown 
words that may arise as they try to answer the academic objective question. Probe the class to see if there 
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in 
mind as they read the passage on the next page.
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Low-Level Students: After 

listening to the audio, reading, 

and clarifying any additional 

unknown words, read the passage 

together again as a class. Allow 

students to role-play the two 

characters.

High-Level Students: Ask the 

students to make connections 

between the contents of the 

passage and their real lives. Ask 

them where they live. Ask them 

about the environment and weather 

where they live. Ask them if they 

can think of any other kinds of 

special houses.

Introduce the background of the reading using the background information at the top of the page

Explain to the students that the reading format of this passage is a letter. Tell the students that people write 
letters to their friends and family members to tell them things about their homes.

Review the title of the reading: “City Jobs.” Ask the students why they think this is the title. Explain this is 
because they are going to read a letter about someone’s special house.
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Reading Format: Letter

Academic Objective: Understand 

the differences between life in cities 

and in rural areas.

Academic Objective in Context:
People in cities and rural places live 

in different kinds of houses because 

the environments are different.

Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown 
words while they listen. Play audio track 06.

After the track is finished, ask the students if they circled any unknown words. Review the meaning 
of those words and how they are used in the passage. Use the students’ native language to do this if 
necessary.

Call on students to discuss the unique parts of the house and the environment in the reading. Talk about 
them in detail. Discuss the special materials used to make the house and the different types of weather. 
Draw a connection to the real world by discussing other special houses.

Ask the students to recall the academic objective question from the second page of lesson A. Now ask 
them to read the academic objective in context at the bottom of this page. This should help the students 
with the academic content learning goal of this unit. Discuss and explain further if necessary.
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Low-Level Students: While 

completing both the comprehension 

questions and the reading skill 

activity, allow the students to turn 

back to the passage to locate the 

correct answers. Offer guidance 

and assistance as needed, such as 

pointing out which parts of the 

reading contain the correct answers.

High-Level Students: Ask 

students follow-up questions to the 

comprehension questions, i.e. 1. 

What is the story about? Correct 

answer: b. a special house. Ask the 

students what the house is made out 

of and where Tiffany lives.

Reading Comprehension:
Ask the students to recall the correct information from the passage. Go through each question and correct 
answer together as a class. Ask students to record how many answers they get correct or incorrect with 
circles and slashes over each question number.

Reading Skill:
Explain to the students that sequencing means putting things in the correct order from start to finish. Tell 
the students to order the steps for how the special house was made from start to finish with numbers. 
Complete the activity together as a class.
Ask students to write the sentences in order. After allowing students enough time to write all the answers in 
the summary section, randomly call on students to read their answers.
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Low-Level Students: Tell the 

students to turn back to the new 

words page in Lesson A and 

review the meaning of each word. 

Then use the free downloadable 

worksheet for additional vocabulary 

practice before completing the 

vocabulary review on this page.

High-Level Students: Ask students 

to write one additional sentence 

for each vocabulary word in a 

notebook or beneath each sentence 

on this page in the student book. 

Randomly call on students to share 

the sentences they wrote.

Quickly review the learning objectives of Lesson B. 

Look at the picture. Discuss the picture and the warm-up questions on the first page of Lesson B. Make a 
connection to the real world using the picture.
1. What is this house made of?
 Sample answer: It’s made out of bottles, clay, and mud. 
2. How was it built?
 Sample answer: People put sand inside of bottles and then put them in a row on a wall of clay and mud. 
 They repeated this many times.
Ask students to provide additional information by giving examples.

Complete the vocabulary review as a class or individually and then check the answers together as a class.
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Low-Level Students: Set up a 

timer in class that all students can 

see. Tell the students to read the 

passage a third time and record 

their time in the second reading 

column on the reading speed chart 

for this unit.

High-Level Students: Teach the 

students how to do the reading 

speed calculation. Tell the students 

that they can track their individual 

reading time at home in the second 

reading column on the reading 

speed chart for this unit.

Read the background question at the top of the page. Ask students if they remember what the reading is 
about. 
Sample answer: It’s about a special house made of bottles. 
Find the two bonus words in the table of contents. Teach the students what these words mean. Tell the 
students to listen, read along, and write the words from the word box into the blanks of the passage as they 
listen to the audio. Play audio track 07.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading 
time in the reading speed chart in the back of the book. 
Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the 
correct answer.
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Low-Level Students: Complete 

the writing plan together as a 

class. Then have students transfer 

the information in the chart from 

the student book to the practice 

book. Have students close the 

student book and double-check the 

accuracy of the writing plan in their 

practice books.

High-Level Students: Have 

students complete the writing plan 

individually. Check the answers 

together as a class. Then have 

students transfer the information 

in the writing plan from the 

student book to the practice 

book. Encourage students to write 

an additional sentence in their 

homework.

Writing Skill:
Introduce the writing skill to the students. Tell them that main idea and supporting details means putting 
the information from the passage in an order that helps make things clearer. Tell the students that the main 
idea should always come first. Other ideas which support the main idea come next. Explain that organizing 
information in this way will make them good writers.

Writing Plan:
Ask the students to recall the reading skill from this unit: sequencing. Tell the students that they will use that 
reading skill again to put the main idea and details in the correct order. Complete the chart and review as 
a class. Tell the students to write with small, neat letters so that all of the information can fit into the chart. 
After completing the writing plan chart, have the students record that information in their practice books. Tell 
them to write a paragraph to summarize the information in the writing plan. Explain that the writing plan is 
there to help guide them, but also that their writing doesn’t need to follow the writing plan verbatim. Use the 
students’ native language as necessary.
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Low-Level Students: Ask the 

students if there were any parts 

of the video that they didn’t 

understand. Replay those sections 

and explain in the students’ native 

language to promote and support 

deeper understanding.

High-Level Students: Ask the 

students to record any unfamiliar 

words from the video and review 

the meaning of those words 

together as a class to support 

vocabulary expansion.

Explain to the students that they will now watch a video about other kinds of special houses. Read the quote 
from the preview and brainstorm answers as a class. Come to an agreement about the inference answer 
that you will write down as a class. 
Sample answer: Igloos are special houses.
Ask the students if they remember what a QR code is. Point it out on the page. Ask them how it works. If 
possible, demonstrate it using the Integrate Viewer app. Before watching the video, read each question in 
part C together as a class. Tell the students these questions will be answered as they watch the contents of 
the video. Show the video. Give the students some time to discuss the questions. This can be done in pairs, 
in small groups, or together as a class. Go over the answers as a class.
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Use the grading rubric to perform 

your own assessment of each 

student’s progress for this unit. 

Adjust the rubric to match the level 

of your students as necessary.

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many 
answers they get correct or incorrect with circles and slashes over each question number.
Ask students to unscramble the sentence individually. Check the answers together as a class.
Review the academic objective statement. Ask the students who think the answer is true to raise their 
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk 
about why that answer is correct.
Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in 
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made to 
guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face; if 
they made a few mistakes, two smiley faces; and if they only made a couple of small mistakes, or none, they 
can fill in three smiley faces. This allows the students to assess where they need to improve, and allows you 
to align your assessment as the teacher with the students’ understanding of their own performance.

Low-Level Students: Allow 

students to turn back to the pages 

of the unit to find the answers. 

Check the answers together as a 

class.   

High-Level Students: Treat the 

page as a sort of quiz.  
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Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about 
the topic. 

Review the academic objective on the page. 

Preview the learning objectives in Lesson A.

Unit 3: Science / Nonfiction

Academic Objective: Understand 

the structure and function of an

ecosystem.

Academic Objective in Context:
All living things are either 

producers, consumers, or 

decomposers, and all of them are 

important parts of an ecosystem.
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Language Learning Objectives

New Words: producer, consumer, 

decomposer, waste, soil, ecosystem

Bonus Words: energy, category

Structure Focus: Modal verbs of 

obligation and necessity

Reading Format: Magazine article

Discuss the three warm-up questions to see how much background information students possess about the 
subject, objectives, topics, and language learning points. Ask students what they know about ecosystems 
to activate prior knowledge. Ask them how the different parts of an ecosystem help each other to live and 
grow.

1. Where do you think this is?
 Sample answer: I think it’s in a forest. 
2. How do trees get energy?
 Sample answer: They get energy from the sun.
3. What kinds of plants and animals live here?
 Sample answer: Grass, trees, squirrels, and birds live in forests.
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Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what 
kinds of animals they see in the picture. Focus the attention of the students on the lion and ask them the 
warm-up questions:
1. What do lions eat? 
 Sample answer: They eat meat. 
Ask a follow-up question to establish background knowledge and give attention to details.
2. What do zebras eat?
 Sample answer: They eat plants.

Explain to the students that they will learn about how plants and animals need each other to get energy and 
stay alive.
Brainstorm a few examples: Zebras need to eat plants to get energy. Lions need to eat meat to get energy.
Play audio track 08 and ask students to say and write each word as they hear it.

Low-Level Students: After 

completing the new words activity 

on page 34, check the answers by 

asking students to read the words 

and spell them.

High-Level Students: After 

completing the new words activity 

on page 34, check the answers 

by giving students 1-2 minutes to 

memorize the new words, and then 

ask them to close the book and 

recall each word from memory.
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Low-Level Students: Use the 

free downloadable worksheet 

for additional practice with the 

structure before reading.

High-Level Students: Write a 

few more examples on the board 

with intentional mistakes. Call on 

individual students to correct the 

mistakes.

This section of each unit is meant to highlight a key grammatical structure that is covered in the reading 
passages. 

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in 
an authentic way. 
Read the structure together as a class.
Write a few more examples on the board to help familiarize students with the structure.
Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the 
academic content learning goals of the unit. Focus more on that than on the language learning goals when 
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown 
words that may arise as they try to answer the academic objective question. Probe the class to see if there 
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in 
mind as they read the passage on the next page.

U
n

it 3
Lesso

n
 A

teaching tiPS new worDS grammatical Structure teaching tiPS

Every living thing needs to get food energy.

They all need to be with each other.

One group needs to use the sun’s energy.



42 43

Low-Level Students: After 

listening to the audio, reading, and 

clarifying any additional unknown 

words, read the passage together 

again as a class.

High-Level Students: Ask the 

students to make connections 

between the contents of the 

passage and different types of 

ecosystems.

Introduce the background of the reading using the background information at the top of the page.

Explain to the students that the reading format of this passage is a magazine article. Tell the students that 
magazines are usually about one topic. Some common topics are sports, health, fitness, and science. Inside a 
magazine there are articles that focus on a specific topic. Ask the students what the topic for this reading is. 

Review the title of the reading: “Ecosystems.” Ask the students why they think this is the title. Ask 
them if they can recall from unit 1 what “eco-” means. It means “environment.” Ask if they know what 
“ecosystem” means. It means “environment system.” 
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Reading Format: Magazine article

Academic Objective: Understand 

the structure and function of an 

ecosystem.

Academic Objective in Context:
All living things are either 

producers, consumers, or 

decomposers, and all of them are 

important parts of an ecosystem.

Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown 
words while they listen. Play audio track 09.

After the track is finished, ask the students if they circled any unknown words. Review the meaning 
of those words and how they are used in the passage. Use the students’ native language to do this if 
necessary. 

Call on students to discuss the unique features of producers, consumers, and decomposers. Ask them how 
each one depends on the others. Ask students what they think would happen if one of these three were 
removed from an ecosystem. It would stop working and the other two would have to move or die.

Ask the students to recall the academic objective question from the second page of lesson A. Now ask 
them to read the academic objective in context at the bottom of this page. This should help the students 
with the academic content learning goal of this unit. Discuss and explain further if necessary.
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Low-Level Students: While 

completing both the comprehension 

questions and the reading skill 

activity, allow the students to turn 

back to the passage to locate the 

correct answers. Offer guidance 

and assistance as needed, such as 

pointing out which parts of the 

reading students should look in to 

find each correct answer.

High-Level Students: Ask 

students follow-up questions to the 

comprehension questions, i.e. 1. 

This reading is about ____. Correct 

answer: b. ecosystems. Ask students 

to describe what an ecosystem is 

and how it functions.

Reading Comprehension:
Ask the students to recall the correct information from the passage. Go through each question and correct 
answer together as a class. Ask students to record how many answers they get correct or incorrect with 
circles and slashes over each question number.

Reading Skill:
Explain to the students that categorizing is a way of organizing information. Explain that it means separating 
things that are different into separate groups called categories and organizing pieces of information 
according to their common categories. Tell the students to write the descriptions under the right category. 
Complete the activity together as a class.
Ask students to use the descriptions to complete the sentences in the summary section, and then randomly 
call on students to read their answers.
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Low-Level Students: Tell the 

students to turn back to the new 

words page in Lesson A and 

review the meaning of each word. 

Then use the free downloadable 

worksheet for additional vocabulary 

practice before completing the 

vocabulary review on this page.

High-Level Students: Ask students 

to write one additional sentence 

for each vocabulary word in a 

notebook or beneath each sentence 

on this page in the student book. 

Randomly call on students to share 

the sentences they wrote.

Quickly review the learning objectives of Lesson B. 

Look at the picture. Discuss the picture and the warm-up questions on the first page of Lesson B. Make a 
connection to the real world using the picture.
1. What kind of animals are lions?
 Sample answer: They are consumers. 
2. How do they get energy?
 Sample answer: They are carnivores. They eat other consumers to get energy.
They are carnivores. They eat other consumers to get energy.

Complete the vocabulary review as a class or individually and then check the answers together as a class.
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Low-Level Students: Set up a 

timer in class that all students can 

see. Tell the students to read the 

passage a third time and record 

their individual reading time in the 

second reading column on the 

reading speed chart for this unit.

High-Level Students: Teach the 

students how to do the reading 

speed calculation. Tell the students 

that they can track their individual 

reading time at home in the second 

reading column on the reading 

speed chart for this unit.

Read the background question at the top of the page. Ask students if they remember what the reading is 
about. 
Sample answer: It’s about ecosystems and the three kinds of living things that are in them.
Find the two bonus words in the table of contents. Teach the students what these words mean. Tell the 
students to listen, read along, and write the words from the word box into the blanks of the passage as they 
listen to the audio. Play audio track 10.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading 
time in the reading speed chart in the back of the book. 
Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the 
correct answer.
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Low-Level Students: Complete 

the writing plan together as a 

class. Then have students transfer 

the information in the chart from 

the student book to the practice 

book. Have students close the 

student book and double-check the 

accuracy of the writing plan in their 

practice books.

High-Level Students: Have 

students complete the writing plan 

individually. Check the answers 

together as a class. Then have 

students transfer the information 

in the writing plan from the 

student book to the practice 

book. Encourage students to write 

an additional sentence in their 

homework.

Writing Skill:
Introduce the writing skill to the students. Tell them that sequencing means putting things in the correct order 
from start to finish. Tell the students to order the sequence of events that takes place in an ecosystem with 
numbers. Complete the activity together as a class.

Writing Plan:
Ask the students to recall the reading skill from this unit: categorizing. Tell the students that they will use 
that reading skill again to put the information from the writing skill activity into organized information about 
ecosystems. Complete the chart and review as a class. Tell the students to write with small, neat letters so that 
all of the information can fit into the chart. After completing the writing plan chart, have the students record 
that information in their practice books. Tell them to write a paragraph to summarize the information in the 
writing plan. Explain that the writing plan is there to help guide them, but also that their writing doesn’t need 
to follow the writing plan verbatim. Use the students’ native language as necessary.
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Low-Level Students: Ask the 

students if there were any parts 

of the video that they didn’t 

understand. Replay those sections 

and explain in the students’ native 

language to promote and support 

deeper understanding.

High-Level Students: Ask the 

students to record any unfamiliar 

words from the video and review 

the meaning of those words 

together as a class to support 

vocabulary expansion.

Explain to the students that they will now watch a video about different kinds of ecosystems. Read the 
quote from the preview and brainstorm answers as a class. Come to an agreement about the inference 
answer that you will write down as a class. 
Sample answer: A desert is a type of ecosystem.
Ask the students if they remember what a QR code is. Point it out on the page. Ask them how it works. If 
possible, demonstrate it using the Integrate Viewer app. Before watching the video, read each question in 
part C together as a class. Tell the students these questions will be answered as they watch the contents of 
the video. Show the video. Give the students some time to discuss the questions. This can be done in pairs, 
in small groups, or together as a class. Go over the answers as a class.
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Use the grading rubric to perform 

your own assessment of each 

student’s progress for this unit. 

Adjust the rubric to match the level 

of your students as necessary.

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many 
answers they get correct or incorrect with circles and slashes over each question number.
Ask students to unscramble the sentence individually. Check the answers together as a class.
Review the academic objective statement. Ask the students who think the answer is true to raise their 
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk 
about why that answer is correct.
Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in 
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made to 
guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face; if 
they made a few mistakes, two smiley faces; and if they only made a couple of small mistakes, or none, they 
can fill in three smiley faces. This allows the students to assess where they need to improve, and allows you 
to align your assessment as the teacher with the students’ understanding of their own performance.

Low-Level Students: Allow 

students to turn back to the pages 

of the unit to find the answers. 

Check the answers together as a 

class. 

High-Level Students: Treat the 

page as a sort of quiz.  

U
n

it 3
Lesso

n
 B

teaching tiPS integrate it SkillS & Digital literacy SelF-aSSeSSment & unit wraP-uP teaching tiPS

All living things need energy.

will vary

answers will vary

answers will vary

answers will vary



50

Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about 
the topic.

Review the academic objective on the page. 

Preview the learning objectives in Lesson A.

Unit 4: Science / Fiction

Academic Objective: Identify 

animals by observing their 

characteristics.

Academic Objective in Context:
Plants and animals can be identified 

by observing how they look and 

what they do.
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Language Learning Objectives

New Words: termite, nutrient, 

glad, busy, hike, grow

Bonus Words: clean, hard

Structure Focus: Demonstrative 

Pronouns

Reading Format: Comic Strip

Discuss the three warm-up questions to see how much background information students possess about the 
subject, objectives, topics, and language learning points. Ask students what special-looking animals they 
know to activate prior knowledge. Ask them how the special features of an animal’s body help it to survive 
in the wild. Explain to the students that they can see many special animals while hiking. Ask students if 
they’ve ever tried hiking. 

1. What do you think this is?
 Sample answer: I think it’s an old tree.
2. What kind of animal lives inside?
 Sample answer: Bugs live inside.
3. How is it built?
 Sample answer: Bugs make it.
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Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what the 
people in the picture are doing. Focus the attention of the students on the environment and ask them the 
warm-up questions:
1. What is this place? 
 Sample answer: It’s a mountain. 
Ask a follow-up question to establish background knowledge and give attention to details.
2. What kinds of decomposers can you find here?
 Sample answer: Mushrooms and worms.

Explain to the students that they will read a story about a family who is hiking and finds some interesting 
decomposers. Ask students if they recall how we can classify different living things in an ecosystem. 
Brainstorm a few examples: Producers are plants. They make their own energy. Tell the students that they 
will learn about one special kind of decomposer in this unit.
Play audio track 11 and ask students to say and write each word as they hear it.

Low-Level Students: After 

completing the new words activity 

on page 46, check the answers by 

asking students to read the words 

and spell them.

High-Level Students: After 

completing the new words activity 

on page 46, check the answers 

by giving students 1-2 minutes to 

memorize the new words, and then 

ask them to close the book and 

recall each word from memory.
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Low-Level Students: Use the 

free downloadable worksheet 

for additional practice with the 

structure before reading.

High-Level Students: Write a 

few more examples on the board 

with intentional mistakes. Call on 

individual students to correct the 

mistakes.

This section of each unit is meant to highlight a key grammatical structure that is covered in the reading 
passages. 

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in 
an authentic way. 
Read the structure together as a class.
Write a few more examples on the board to help familiarize students with the structure.
Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the 
academic content learning goals of the unit. Focus more on that than on the language learning goals when 
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown 
words that may arise as they try to answer the academic objective question. Probe the class to see if there 
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in 
mind as they read the passage on the next page.
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Low-Level Students: After 

listening to the audio, reading, and 

clarifying any additional unknown 

words, read the passage together 

again as a class. Allow students to 

role-play different characters.

High-Level Students: Ask the 

students to make connections 

between the contents of the 

passage and other outdoor activities 

where they might encounter 

ecosystems.

Introduce the background of the reading using the background information at the top of the page.

Explain to the students that the reading format of this passage is a comic strip. Bring some actual comic 
strips with you or print a few examples from the Internet to show to the students. Ask the students if they 
read comics or have in the past. Ask them what comics they read. 

Before reading, explain to students that the phrase “24-7” means 24 hours a day and seven days a week. 
Explain that it means “always” or “all the time.”

Review the title of the reading: “Hard Workers.” Ask the students why they think this is the title. Explain this 
is because termites work hard.
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Reading Format: Comic Strip

Academic Objective: Identify 

animals by observing their

characteristics.

Academic Objective in Context:
Plants and animals can be identified 

by observing how they look and 

what they do.

Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown 
words while they listen. Play audio track 12.

After the track is finished, ask the students if they circled any unknown words. Review the meaning 
of those words and how they are used in the passage. Use the students’ native language to do this if 
necessary. Call on students to discuss the things that the family talked about while hiking. Ask students 
how the mother described and classified termites. Ask students about how herbivores, carnivores, and 
omnivores get their food. Ask them how producers, consumers, and decomposers get their food.

Ask the students to recall the academic objective question from the second page of lesson A. Now ask 
them to read the academic objective in context at the bottom of this page. This should help the students 
with the academic content learning goal of this unit. Discuss and explain further if necessary.
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Low-Level Students: While 

completing both the comprehension 

questions and the reading skill 

activity, allow the students to turn 

back to the passage to locate the 

correct answers. Offer guidance 

and assistance as needed, such as 

pointing out which parts of the 

reading contain the correct answers.

High-Level Students: Ask 

students follow-up questions to the 

comprehension questions, i.e. 2. 

The main character in the story is 

_______. Correct answer: c. Jenna. 

Ask the students which character in 

the story did not speak. (The father).

Reading Comprehension:
Ask the students to recall the correct information from the passage. Go through each question and correct 
answer together as a class. Ask students to record how many answers they get correct or incorrect with 
circles and slashes over each question number.

Reading Skill:
Explain to the students that main idea and details means putting the information from the passage in an 
order that helps make things clearer for the reader. Tell the students that the main idea should always come 
first. Other ideas which support the main idea come next. Ask the students to put the supporting ideas in 
the same order as they read them in the passage. Ask students to complete the summary. After allowing 
students enough time to write all the answers in the summary section, randomly call on students to read 
their answers.
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Low-Level Students: Tell the 

students to turn back to the new 

words page in Lesson A and 

review the meaning of each word. 

Then use the free downloadable 

worksheet for additional vocabulary 

practice before completing the 

vocabulary review on this page.

High-Level Students: Ask students 

to write one additional sentence 

for each vocabulary word in a 

notebook or beneath each sentence 

on this page in the student book. 

Randomly call on students to share 

the sentences they wrote.

Quickly review the learning objectives of Lesson B. 

Look at the picture. Discuss the picture and the warm-up questions on the first page of Lesson B. Make a 
connection to the real world using the picture.
1. What do you see in this picture?
 Sample answer: I see old wood that is falling apart. 
2. What do you think causes this?
 Sample answer: I think termites cause this. 
Ask students to provide additional information about termites and give specific examples.

Complete the vocabulary review as a class or individually and then check the answers together as a class.
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Low-Level Students: Set up a 

timer in class that all students can 

see. Tell the students to read the 

passage a third time and record 

their individual reading time in the 

second reading column on the 

reading speed chart for this unit.

High-Level Students: Teach the 

students how to do the reading 

speed calculation. Tell the students 

that they can track their individual 

reading time at home in the second 

reading column on the reading 

speed chart for this unit.

Read the background question at the top of the page. Ask students if they remember what the reading is 
about. 
Sample answer: It’s about termites. 
Find the two bonus words in the table of contents. Teach the students what these words mean. Tell the 
students to listen, read along, and write the words from the word box into the blanks of the passage as they 
listen to the audio. Play audio track 13.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading 
time in the reading speed chart in the back of the book. 
Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the 
correct answer.
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Low-Level Students: Complete 

the writing plan together as a 

class. Then have students transfer 

the information in the chart from 

the student book to the practice 

book. Have students close the 

student book and double-check the 

accuracy of the writing plan in their 

practice books.

High-Level Students: Have 

students complete the writing plan 

individually. Check the answers 

together as a class. Then have 

students transfer the information 

in the writing plan from the 

student book to the practice 

book. Encourage students to write 

an additional sentence in their 

homework.

Writing Skill:
Introduce the writing skill to the students. Tell them that sequencing means putting things in the correct order 
from start to finish. Tell the students to order the steps for what termites do from start to finish with numbers. 
Explain that sequencing information in this way will make them good writers. 

Writing Plan:
Ask the students to recall the reading skill from this unit: main idea and supporting details. Tell the students 
that they will use that reading skill again to put the information from the writing skill activity into organized 
information about the story. Complete the chart and review as a class. Tell the students to write with small, 
neat letters so that all of the information can fit into the chart. After completing the writing plan chart, have 
the students record that information in their practice books. Tell them to write a paragraph to summarize the 
information in the writing plan. Explain that the writing plan is there to help guide them, but also that their 
writing doesn’t need to follow the writing plan verbatim. Use the students’ native language as necessary. 
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Low-Level Students: Ask the 

students if there were any parts 

of the video that they didn’t 

understand. Replay those sections 

and explain in the students’ native 

language to promote and support 

deeper understanding.

High-Level Students: Ask the 

students to record any unfamiliar 

words from the video and review 

the meaning of those words 

together as a class to support 

vocabulary expansion.

Explain to the students that they will now watch a video about other kinds of decomposers from different 
kinds of ecosystems. Read the quote from the preview and brainstorm answers as a class. Come to an 
agreement about the inference answer that you will write down as a class.
Sample answer: Crabs are decomposers. They break down waste.
Ask the students if they remember what a QR code is. Point it out on the page. Ask them how it works. If 
possible, demonstrate it using the Integrate Viewer app. Before watching the video, read each question in 
part C together as a class. Tell the students these questions will be answered as they watch the contents of 
the video. Show the video. Give the students some time to discuss the questions. This can be done in pairs, 
in small groups, or together as a class. Go over the answers as a class.
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Use the grading rubric to perform 

your own assessment of each 

student’s progress for this unit. 

Adjust the rubric to match the level 

of your students as necessary.

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many 
answers they get correct or incorrect with circles and slashes over each question number.
Ask students to unscramble the sentence individually. Check the answers together as a class.
Review the academic objective statement. Ask the students who think the answer is true to raise their 
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk 
about why that answer is correct.
Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in 
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made to 
guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face; if 
they made a few mistakes, two smiley faces; and if they only made a couple of small mistakes, or none, they 
can fill in three smiley faces. This allows the students to assess where they need to improve, and allows you 
to align your assessment as the teacher with the students’ understanding of their own performance.

Low-Level Students: Allow 

students to turn back to the pages 

of the unit to find the answers. 

Check the answers together as a 

class. 

High-Level Students: Treat the 

page as a sort of quiz.  
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Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about 
the topic. 

Review the academic objective on the page. 

Preview the learning objectives in Lesson A.

Unit 5: Math / Nonfiction

Academic Objective:  Understand 

units of weight in kilograms 

and express them using real-life 

examples.

Academic Objective in Context:
Cars that weigh less and have the 

proper strength can speed up and 

slow down faster than heavier cars.
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Language Learning Objectives

New Words: light, weigh, 

aerodynamic, spend, turn, crash

Bonus Words: reason normal

Structure Focus: Comparatives

Reading Format: Magazine article

Discuss the three warm-up questions to see how much background information students possess about the 
subject, objectives, topics, and language learning points. Ask students how fast race cars go. Ask them how 
they can go so fast.

1. What kinds of cars are these?
 Sample answer: They are race cars.
2. Why do they look special?
 Sample answer: They look special because they are made to go fast.
3. How much do you think these cars weigh?
 Sample answer: Maybe about 1,000 kilograms. 
(Note that it’s OK for students to guess incorrectly here. The point is to get them thinking about the weight 
of different vehicles.)
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Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what 
they see in the picture. Focus the attention of the students on the car and ask them the warm-up questions:
1. How fast do you think this car can go? 
 Sample answer: I think it can go more than 100 km/h.
Ask a follow-up question to establish background knowledge and give attention to details.
2. Why?
 Sample answer: Race cars are made to go very fast.

Explain to the students that they will learn about how Formula 1 race cars go fast.
Tell them that there are many reasons why. Brainstorm a few examples: The special engine. The weight of 
the car.
Play audio track 14 and ask students to say and write each word as they hear it.

Low-Level Students: After 

completing the new words activity 

on page 58, check the answers by 

asking students to read the words 

and spell them.

High-Level Students: After 

completing the new words activity 

on page 58, check the answers 

by giving students 1-2 minutes to 

memorize the new words, and then 

ask them to close the book and 

recall each word from memory.
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Low-Level Students: Use the 

free downloadable worksheet 

for additional practice with the 

structure before reading.

High-Level Students: Write a 

few more examples on the board 

with intentional mistakes. Call on 

individual students to correct the 

mistakes.

This section of each unit is meant to highlight a key grammatical structure that is covered in the reading 
passages. 

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in 
an authentic way. 
Read the structure together as a class.
Write a few more examples on the board to help familiarize students with the structure.
Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the 
academic content learning goals of the unit. Focus more on that than on the language learning goals when 
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown 
words that may arise as they try to answer the academic objective question. Probe the class to see if there 
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in 
mind as they read the passage on the next page.
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Low-Level Students: After 

listening to the audio, reading, and 

clarifying any additional unknown 

words, read the passage together 

again as a class. 

High-Level Students: Ask the 

students to make connections 

between the contents of the 

passage and other kinds of cars and 

vehicles.

Introduce the background of the reading using the background information at the top of the page.

Explain to the students that the reading format of this passage is a magazine article. Tell the students that 
magazines are usually about one topic. Ask them if they can recall the topic from unit 3. Some common 
topics are sports, health, fitness, and science. Inside a magazine there are articles that focus on a specific 
topic. Ask the students what the topic for this reading is. 

Review the title of the reading: “F1 Speed.” Ask the students why they think this is the title. Explain this is 
ecause the article is about how F1 race cars can go so fast.
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Reading Format: Magazine article

Academic Objective: Understand 

units of weight in kilograms 

and express them using real-life 

examples.

Academic Objective in Context:
Cars that weigh less and have the 

proper strength can speed up and 

slow down faster than heavier cars.

Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown 
words while they listen. Play audio track 15.

After the track is finished, ask the students if they circled any unknown words. Review the meaning of 
those words and how they are used in the passage. Take turns reading and discussing the captions below 
the pictures. Use the students’ native language to do this if necessary. Call on students to discuss the 
differences between normal cars and F1 race cars. Discuss the factors and reasons for why F1 cars can go 
fast.

Ask the students to recall the academic objective question from the second page of lesson A. Now ask 
them to read the academic objective in context at the bottom of this page. This should help the students 
with the academic content learning goal of this unit. Discuss and explain further if necessary.
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Low-Level Students: While 

completing both the comprehension 

questions and the reading skill 

activity, allow the students to turn 

back to the passage to locate the 

correct answers. Offer guidance 

and assistance as needed, such as 

pointing out which parts of the 

reading contain the correct answers.

High-Level Students: Ask 

students follow-up questions to 

the comprehension questions i.e. 

3. What is one thing that makes 

F1 race cars go fast? Correct 

answer: a. aerodynamics. Ask the 

students what other vehicles use 

aerodynamics to go fast.

Reading Comprehension:
Ask the students to recall the correct information from the passage. Go through each question and correct 
answer together as a class. Ask students to record how many answers they get correct or incorrect with 
circles and slashes over each question number.

Reading Skill:
Explain to the students that compare and contrast means thinking about how two similar things are the 
same and how they are different. Tell them that they need to write the correct letters in the chart to think 
in this way. Explain that some things are only true for regular cars or F1 race cars, and that these are the 
differences we need to contrast. Explain also that some things are true for both, and that these are the 
similarities we need to compare. Tell them that organizing information in this way will make them better 
readers. Complete the activity together as a class.
Ask students to combine this information and complete the sentences. After allowing students enough time 
to write all the answers in the summary section, randomly call on students to read their answers.
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Low-Level Students: Tell the 

students to turn back to the new 

words page in Lesson A and 

review the meaning of each word. 

Then use the free downloadable 

worksheet for additional vocabulary 

practice before completing the 

vocabulary review on this page.

High-Level Students: Ask students 

to write one additional sentence 

for each vocabulary word in a 

notebook or beneath each sentence 

on this page in the student book. 

Randomly call on students to share 

the sentences they wrote.

Quickly review the learning objectives of Lesson B. 

Look at the picture. Discuss the picture and the warm-up question on the first page of Lesson B. Make a 
connection to the real world using the picture.
1. What are some reasons why F1 cars go fast?
 Sample answer: They go fast because they are light. (Answers will vary.) 
Ask students to provide additional information by giving examples.

Complete the vocabulary review as a class or individually and then check the answers together as a class.
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Low-Level Students: Set up a 

timer in class that all students can 

see. Tell the students to read the 

passage a third time and record 

their individual reading time in the 

second reading column on the 

reading speed chart for this unit.

High-Level Students: Teach the 

students how to do the reading 

speed calculation. Tell the students 

that they can track their individual 

reading time at home in the second 

reading column on the reading 

speed chart for this unit.

Read the background question at the top of the page. Ask students if they remember what the reading is 
about. 
Sample answer: It’s about race cars.  
Find the two bonus words in the table of contents. Teach the students what these words mean. Tell the 
students to listen, read along, and write the words from the word box into the blanks of the passage as they 
listen to the audio. Play audio track 16.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading 
time in the reading speed chart in the back of the book. 
Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the 
correct answer.
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Low-Level Students: Complete 

the writing plan together as a 

class. Then have students transfer 

the information in the chart from 

the student book to the practice 

book. Have students close the 

student book and double-check the 

accuracy of the writing plan in their 

practice books.

High-Level Students: Have 

students complete the writing plan 

individually. Check the answers 

together as a class. Then have 

students transfer the information 

in the writing plan from the 

student book to the practice 

book. Encourage students to write 

an additional sentence in their 

homework.

Writing Skill:
Introduce the writing skill to the students. Tell them that introduction and conclusion means how to start 
and finish writing a paragraph about a topic. Tell them that they need to explain the main idea, for the 
introduction and then repeat it for the conclusion. Explain that organizing information in this way will help 
them to explain things better and make them good writers. 

Writing Plan:
Ask the students to recall the reading skill from this unit: compare and contrast. Tell the students that they will 
use that reading skill again to put the information from the writing skill activity into organized information 
about the story. Complete the chart and review as a class. After completing the writing plan chart, have the 
students record that information in their practice books. Tell them to write a paragraph to summarize the 
information in the writing plan. Explain that the writing plan is there to help guide them, but also that their 
writing doesn’t need to follow the writing plan verbatim. Use the students’ native language as necessary. Tell 
the students to write with small, neat letters so that all of the information can fit into the chart.
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Low-Level Students: Ask the 

students if there were any parts 

of the video that they didn’t 

understand. Replay those sections 

and explain in the students’ native 

language to promote and support 

deeper understanding.

High-Level Students: Ask the 

students to record any unfamiliar 

words from the video and review 

the meaning of those words 

together as a class to support 

vocabulary expansion.

Explain to the students that they will now look at and listen to audio about the aerodynamic vehicles 
they see on the page. Read the quote from the preview and brainstorm answers as a class. Come to an 
agreement about the inference answer that you will write down as a class. 
Sample answer: Airplanes are aerodynamic.
Explain to the students that they will look at a special kind of picture called AR, which stands for augmented 
reality. If possible, demonstrate it using the Integrate Viewer app. Before looking at the images in detail, 
read each question in part C together as a class. Tell the students these questions will be answered as they 
view the AR pictures. Use the desktop version in your class if you can’t use a mobile device. Use before class 
to gain familiarity. Give the students some time to discuss the questions. This can be done in pairs, in small 
groups, or together as a class. Go over the answers as a class.
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Use the grading rubric to perform 

your own assessment of each 

student’s progress for this unit. 

Adjust the rubric to match the level 

of your students as necessary.

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many 
answers they get correct or incorrect with circles and slashes over each question number.
Ask students to unscramble the sentence individually. Check the answers together as a class.
Review the academic objective statement. Ask the students who think the answer is true to raise their 
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk 
about why that answer is correct.
Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in 
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made to 
guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face; if 
they made a few mistakes, two smiley faces; and if they only made a couple of small mistakes, or none, they 
can fill in three smiley faces. This allows the students to assess where they need to improve, and allows you 
to align your assessment as the teacher with the students’ understanding of their own performance.

Low-Level Students: Allow 

students to turn back to the pages 

of the unit to find the answers. 

Check the answers together as a 

class. 

High-Level Students: Treat the 

page as a sort of quiz.  
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Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about 
the topic.

Review the academic objective on the page. 

Preview the learning objectives in Lesson A.

Unit 6: Math / Fiction

Academic Objective: Express and 

compare units of speed in km/h.

Academic Objective in Context:
Race cars can reach speeds over 

369 km/h, compared to under 200 

km/h for most normal cars.
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Language Learning Objectives

New Words: body, engine, driver, 

parts, brake, tire

Bonus Words: excited, weekend

Structure Focus: Adjectives

Reading Format: E-mail

Discuss the three warm-up questions to see how much background information students possess about the 
subject, objectives, topics, and language learning points. Ask students where baseball games are played and 
what the players and people watching do during the game.

1. Where is this? 
 Sample answer: It’s at a car race.
2. What are these people doing?
 Sample answer: They are going to fix the car. (Answers will vary.)
3. How fast do you think this car can go?
 Sample answer: It can go 300 km/h.
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Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what they 
see in the picture. Focus the attention of the students on the cars and ask them the warm-up questions:
1. What kind of cars are these? 
 Sample answer: These are F1 race cars.
Ask a follow-up question to establish background knowledge and give attention to details.
2. Why can they go fast?
 Sample answer: They can go fast because they are aerodynamic and light.

Explain to the students that they will learn more about what makes a race car go fast.
Ask them to recall information from unit 5 about how race cars go fast. Ask them to think about the other 
things that make a car move.
Play audio track 17 and ask students to say and write each word as they hear it.

Low-Level Students: After 

completing the new words activity 

on page 70, check the answers by 

asking students to read the words 

and spell them.

High-Level Students: After 

completing the new words activity 

on page 70, check the answers 

by giving students 1-2 minutes to 

memorize the new words, and then 

ask them to close the book and 

recall each word from memory.
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Low-Level Students: Use the 

free downloadable worksheet 

for additional practice with the 

structure before reading.

High-Level Students: Write a 

few more examples on the board 

with intentional mistakes. Call on 

individual students to correct the 

mistakes.

This section of each unit is meant to highlight a key grammatical structure that is covered in the reading 
passages. 

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in 
an authentic way. 
Read the structure together as a class.
Write a few more examples on the board to help familiarize students with the structure.
Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the 
academic content learning goals of the unit. Focus more on that than on the language learning goals when 
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown 
words that may arise as they try to answer the academic objective question. Probe the class to see if there 
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in 
mind as they read the passage on the next page.
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Low-Level Students: After 

listening to the audio, reading, and 

clarifying any additional unknown 

words, read the passage together 

again as a class. Allow students to 

role-play the two characters.

High-Level Students: Ask the 

students to compare and contrast 

the information in the passage with 

a normal car.

Introduce the background of the reading using the background information at the top of the page.

Explain to the students that the reading format of this passage is an e-mail between two friends. Tell 
the students that there are many ways to send and receive e-mails, including desktop computers, laptop 
computers, tablets, smartphones, and other mobile devices. Ask students if they have sent e-mails, who they 
sent them to, and what they use to send e-mails. Show them some real-life examples.

Review the title of the reading: “The Car Race.” Ask the students why they think this is the title. Explain this 
is because the passage focuses on race cars and a car race.
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Reading Format: E-mail

Academic Objective: Express and 

compare units of speed in km/h.

Academic Objective in Context:
Race cars can reach speeds over 

369 km/h, compared to under 200 

km/h for most normal cars.

Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown 
words while they listen. Play audio track 18.

After the track is finished, ask the students if they circled any unknown words. Review the meaning 
of those words and how they are used in the passage. Use the students’ native language to do this if 
necessary. 

Call on students to discuss the things and parts that make race cars go fast. Call on students to read the 
captions under the pictures and discuss them as a class.

Ask the students to recall the academic objective question from the second page of lesson A. Now ask 
them to read the academic objective in context at the bottom of this page. This should help the students 
with the academic content learning goal of this unit. Discuss and explain further if necessary.
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Low-Level Students: While 

completing both the comprehension 

questions and the reading skill 

activity, allow the students to turn 

back to the passage to locate the 

correct answers. Offer guidance 

and assistance as needed, such as 

pointing out which parts of the 

reading contain the correct answers.

High-Level Students: Ask 

students follow-up questions to 

the comprehension questions, i.e. 

3. What kind of parts do race cars 

have? Correct answer: b. special 

parts. Ask students to name some of 

those special parts.

Reading Comprehension:
Ask the students to recall the correct information from the passage. Go through each question and correct 
answer together as a class. Ask students to record how many answers they get correct or incorrect with 
circles and slashes over each question number.

Reading Skill:
Explain to the students that identifying details means finding and matching special pieces of information 
with the right things. Tell the students to match the describing words with the correct parts of the race car 
from the story. Complete the activity together as a class.
Ask students to combine this information and complete the sentences. After allowing students enough time 
to write all the answers in the summary section, randomly call on students to read their answers.
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Low-Level Students: Tell the 

students to turn back to the new 

words page in Lesson A and 

review the meaning of each word. 

Then use the free downloadable 

worksheet for additional vocabulary 

practice before completing the 

vocabulary review on this page.

High-Level Students: Ask students 

to write one additional sentence 

for each vocabulary word in a 

notebook or beneath each sentence 

on this page in the student book. 

Randomly call on students to share 

the sentences they wrote.

Quickly review the learning objectives of Lesson B. 

Look at the picture. Discuss the picture and the warm-up question on the first page of Lesson B. Make a 
connection to the real world using the picture.
1. What is this team doing?
 Sample answer: They are changing the tires. 
Ask students to provide additional information by giving examples.

Complete the vocabulary review as a class or individually and then check the answers together as a class.
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Low-Level Students: Set up a 

timer in class that all students can 

see. Tell the students to read the 

passage a third time and record 

their time in the second reading 

column on the reading speed chart 

for this unit.

High-Level Students: Teach the 

students how to do the reading 

speed calculation. Tell the students 

that they can track their individual 

reading time at home in the second 

reading column on the reading 

speed chart for this unit.

Read the background question at the top of the page. Ask students if they remember what the reading is 
about. 
Sample answer: It’s about race cars. 
Find the two bonus words in the table of contents. Teach the students what these words mean. Tell the 
students to listen, read along, and write the words from the word box into the blanks of the passage as they 
listen to the audio. Play audio track 19.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading 
time in the reading speed chart in the back of the book. 
Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the 
correct answer.
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Low-Level Students: Complete 

the writing plan together as a 

class. Then have students transfer 

the information in the chart from 

the student book to the practice 

book. Have students close the 

student book and double-check the 

accuracy of the writing plan in their 

practice books.

High-Level Students: Have 

students complete the writing plan 

individually. Check the answers 

together as a class. Then have 

students transfer the information 

in the writing plan from the 

student book to the practice 

book. Encourage students to write 

an additional sentence in their 

homework.

Writing Skill:
Introduce the writing skill to the students. Explain to the students that main idea means the big idea that 
all the other details and ideas in the reading support. Tell the students to read the short paragraph, find the 
main idea, circle it, and write it. Complete the activity together as a class. Talk about why this sentence is the 
main idea.

Writing Plan:
Ask the students to recall the reading skill from this unit: identifying details. Tell the students that they will 
use that reading skill again to put the information from the writing skill activity into othe writing plan chart. 
Complete the chart and review as a class. Tell the students to write with small, neat letters so that all of the 
information can fit into the chart. After completing the writing plan chart, have the students record that 
information in their practice books. Tell them to write a paragraph to summarize the information in the 
writing plan. Explain that the writing plan is there to help guide them, but also that their writing doesn’t 
need to follow the writing plan verbatim. Use the students’ native language as necessary.
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Low-Level Students: Ask the 

students if there were any parts 

of the video that they didn’t 

understand. Replay those sections 

and explain in the students’ native 

language to promote and support 

deeper understanding.

High-Level Students: Ask the 

students to record any unfamiliar 

words from the video and review 

the meaning of those words 

together as a class to support 

vocabulary expansion.

Explain to the students that they will now watch a video about race cars and car parts. Read the quote from 
the preview and brainstorm answers as a class. Come to an agreement about the inference answer that you 
will write down as a class. 
Sample answer: Race cars have a big engine and strong brakes. (Answers will vary.)
Ask the students if they remember what a QR code is. Point it out on the page. Ask them how it works. If 
possible, demonstrate it using the Integrate Viewer app. Before watching the video, read each question in 
part C together as a class. Tell the students these questions will be answered as they watch the contents of 
the video. Show the video. Give the students some time to discuss the questions. This can be done in pairs, 
in small groups, or together as a class. Go over the answers as a class.
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Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many 
answers they get correct or incorrect with circles and slashes over each question number.
Ask students to unscramble the sentence individually. Check the answers together as a class.
Review the academic objective statement. Ask the students who think the answer is true to raise their 
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk 
about why that answer is correct.
Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in 
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made to 
guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face; if 
they made a few mistakes, two smiley faces; and if they only made a couple of small mistakes, or none, they 
can fill in three smiley faces. This allows the students to assess where they need to improve, and allows you 
to align your assessment as the teacher with the students’ understanding of their own performance.

Low-Level Students: Allow 

students to turn back to the pages 

of the unit to find the answers. 

Check the answers together as a 

class.   

High-Level Students: Treat the 

page as a sort of quiz.  
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Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about 
the topic. 

Review the academic objective on the page. 

Preview the learning objectives in Lesson A.

Unit 7: Ethics / Nonfiction

Academic Objective: Understand 

that a multicultural country has 

different people, cultures, and 

traditions.

Academic Objective in Context:
Multicultural countries have many 

different kinds of people, unlike 

countries that have only one 

culture, language, and people.
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Language Learning Objectives

New Words: country, tradition, 

culture, mix, move, accept

Bonus Words: make, happen

Structure Focus: Frequency 

Adverbs

Reading Format: Traditional 

passage

Discuss the three warm-up questions to see how much background information students possess about 
the subject, objectives, topics, and language learning points. Ask students what multicultural cities they 
know, to activate prior knowledge. Ask them how different people can get along with each other in the 
same country. Explain to the students that learning about other cultures and their traditions can help people 
understand each other better.  

1. Are the people in this picture the same?
 Sample answer: No, they are different. 
2. Do you think they like each other?
 Sample answer: Yes, I think they like each other.
3. How are they different?
 Sample answer: They are all different races. Some are male and some are female. (Answers will vary.)
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Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what the 
people in the picture are doing. Focus the attention of the students on the different people and ask them 
the warm-up questions:
1. Where are these people from? 
 Sample answer: They are from different places. 
Ask a follow-up question to establish background knowledge and give attention to details.
2. How are they similar?
 Sample answer: They are all around the same age. They are all wearing white T-shirts.
3. How are they similar?
 Sample answer: They are different races. They are from different countries. Some are men and some are 
 women. (Answers will vary.) 

Explain to the students that they will read about countries that have a lot of different kinds of people in 
them. Ask students if they know any places like this. Answers can include cities or districts with a high 
population of foreigners within an ethnically homogenous country. Brainstorm a few examples. Tell the 
students that they will learn about countries with many different kinds of people and how they get along. 
Play audio track 20 and ask students to say and write each word as they hear it.

Low-Level Students: After 

completing the new words activity 

on page 82, check the answers by 

asking students to read the words 

and spell them.

High-Level Students: After 

completing the new words activity 

on page 82, check the answers 

by giving students 1-2 minutes to 

memorize the new words, and then 

ask them to close the book and 

recall each word from memory.
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Low-Level Students: Use the 

free downloadable worksheet 

for additional practice with the 

structure before reading.

High-Level Students: Write a 

few more examples on the board 

with intentional mistakes. Call on 

individual students to correct the 

mistakes.

This section of each unit is meant to highlight a key grammatical structure that is covered in the reading 
passages. 

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in 
an authentic way. 
Read the structure together as a class.
Write a few more examples on the board to help familiarize students with the structure.
Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the 
academic content learning goals of the unit. Focus more on that than on the language learning goals when 
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown 
words that may arise as they try to answer the academic objective question. Probe the class to see if there 
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in 
mind as they read the passage on the next page.
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Low-Level Students: After 

listening to the audio, reading, and 

clarifying any additional unknown 

words, read the passage together 

again as a class. Talk about the 

different countries discussed in the 

passage.

High-Level Students: Ask the 

students to make connections 

between the contents of the 

passage and regional areas in 

your country. Talk about different 

cultures and traditions.

Introduce the background of the reading using the background information at the top of the page.

Explain to the students that the reading format of this passage is a traditional passage. Tell the students that 
traditional passages are often found in school textbooks and other kinds of reading that are written to teach 
people things.

Review the title of the reading: “Multicultural Countries.” Ask the students what culture is made of. Discuss 
food, customs, traditions, style, clothes, music, dance, and other components of culture. Brainstorm a list 
of ideas on the board. You may want to use visual support through pictures or objects to help support the 
students’ understanding.
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Reading Format: Traditional 

Passage

Academic Objective: Understand 

that a multicultural country has 

different people, cultures, and 

traditions.

Academic Objective in Context:
Multicultural countries have many 

different kinds of people, unlike 

countries that have only one 

culture, language, and people.

Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown 
words while they listen. Play audio track 21.

After the track is finished, ask the students if they circled any unknown words. Review the meaning 
of those words and how they are used in the passage. Use the students’ native language to do this if 
necessary. 

Call on students to discuss the different components of culture that are in the reading. Circle things from 
the brainstorming list you made that are in the reading, or add to your list things that were in the reading 
but that you couldn’t think of before. Ask students how the reading describe some of these components 
from their own culture, and then from other cultures, if they can. 

Ask the students to recall the academic objective question from the second page of lesson A. Now ask 
them to read the academic objective in context at the bottom of this page. This should help the students 
with the academic content learning goal of this unit. Discuss and explain further if necessary.
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Low-Level Students: While 

completing both the comprehension 

questions and the reading skill 

activity, allow the students to turn 

back to the passage to locate the 

correct answers in the passage. Offer 

guidance and assistance as needed, 

such as pointing out which parts 

of the reading contain the correct 

answers.

High-Level Students: Ask 

students follow-up questions to the 

comprehension questions, i.e. 1. A 

multicultural country is a country 

with_______. Correct answer: b. 

many cultures. Ask the students 

which components of culture are 

mentioned in the reading.

Reading Comprehension:
Ask the students to recall the correct information from the passage. Go through each question and correct 
answer together as a class. Ask students to record how many answers they get correct or incorrect with 
circles and slashes over each question number.

Reading Skill:
Explain to the students that compare and contrast means thinking about how two similar things are the 
same and how they are different. Tell them that they need to write the correct letters in the chart to think 
in this way. Explain that some things are only true for one-culture countries, and other things are only true 
for multicultural countries, and that these are the differences we need to contrast. Also explain that some 
things are true for both, and that these are the similarities we need to compare. Tell them that organizing 
information in this way will make them better readers. Complete the activity together as a class.
Ask students to combine this information and complete the sentences. After allowing students enough time 
to write all the answers in the summary section, randomly call on students to read their answers.
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Low-Level Students: Tell the 

students to turn back to the new 

words page in Lesson A and 

review the meaning of each word. 

Then use the free downloadable 

worksheet for additional vocabulary 

practice before completing the 

vocabulary review on this page.

High-Level Students: Ask students 

to write one additional sentence 

for each vocabulary word in a 

notebook or beneath each sentence 

on this page in the student book. 

Randomly call on students to share 

the sentences they wrote.

Quickly review the learning objectives of Lesson B. 

Look at the picture. Discuss the picture and the warm-up questions on the first page of Lesson B. Make a 
connection to the real world using the picture.
1. What do you see in this picture?
 Sample answer: I see a map of the USA with people on it. 
2. What does it mean?
 Sample answer: It means that the USA is a multicultural country with many different kinds of people 
 living in it.
Ask students to provide additional information by giving examples.

Complete the vocabulary review as a class or individually and then check the answers together as a class.
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Low-Level Students: Set up a 

timer in class that all students can 

see. Tell the students to read the 

passage a third time and record 

their individual reading time in the 

second reading column on the 

reading speed chart for this unit.

High-Level Students: Teach the 

students how to do the reading 

speed calculation. Tell the students 

that they can track their individual 

reading time at home in the second 

reading column on the reading 

speed chart for this unit.

Read the background question at the top of the page. Ask students if they remember what the reading is 
about. 
Sample answer: It’s about culture.
Find the two bonus words in the table of contents. Teach the students what these words mean. Tell the 
students to listen, read along, and write the words from the word box into the blanks of the passage as they 
listen to the audio. Play audio track 22.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading 
time in the reading speed chart in the back of the book. 
Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the 
correct answer.
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Low-Level Students: Complete 

the writing plan together as a 

class. Then have students transfer 

the information in the chart from 

the student book to the practice 

book. Have students close the 

student book and double-check the 

accuracy of the writing plan in their 

practice books.

High-Level Students: Have 

students complete the writing plan 

individually. Check the answers 

together as a class. Then have 

students transfer the information 

in the writing plan from the 

student book to the practice 

book. Encourage students to write 

an additional sentence in their 

homework.

Writing Skill:
Introduce the writing skill to the students. Tell them that synthesizing means putting things together in 
an organized and correct way. Tell them that they need to match the information about differences and 
similarities with the right places. Explain that organizing information in this way will make them good writers. 

Writing Plan:
Ask the students to recall the reading skill from this unit: compare and contrast. Tell them that they will use 
that reading skill again to put the information from the writing skill activity into organized information about 
the reading. Complete the chart and review as a class. Tell the students to write with small, neat letters so 
that all the information can fit into the chart. After completing the writing plan chart, have the students 
record that information in their practice books. Tell them to write a paragraph to summarize the information 
in the writing plan. Explain that the writing plan is there to help guide them, but also that their writing 
doesn’t need to follow the writing plan verbatim. Use the students’ native language as necessary. 
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Low-Level Students: Ask the 

students if there were any parts 

of the video that they didn’t 

understand. Replay those sections 

and explain in the students’ native 

language to promote and support 

deeper understanding.

High-Level Students: Ask the 

students to record any unfamiliar 

words from the video and review 

the meaning of those words 

together as a class to support 

vocabulary expansion.

Explain to the students that they will now watch a video about cultures and countries. Read the quote from 
the preview and brainstorm answers as a class. Come to an agreement about the inference answer that you 
will write down as a class. 
Sample answer: People speaking many different languages.
Ask the students if they remember what a QR code is. Point it out on the page. Ask them how it works. If 
possible, demonstrate it using the Integrate Viewer app. Before watching the video, read each question in 
part C together as a class. Tell the students these questions will be answered as they watch the contents of 
the video. Show the video. Give the students some time to discuss the questions. This can be done in pairs, 
in small groups, or together as a class. Go over the answers as a class.
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Use the grading rubric to perform 

your own assessment of each 

student’s progress for this unit. 

Adjust the rubric to match the level 

of your students as necessary.

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many 
answers they get correct or incorrect with circles and slashes over each question number.
Ask students to unscramble the sentence individually. Check the answers together as a class.
Review the academic objective statement. Ask the students who think the answer is true to raise their 
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk 
about why that answer is correct.
Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in 
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made to 
guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face; if 
they made a few mistakes, two smiley faces; and if they only made a couple of small mistakes, or none, they 
can fill in three smiley faces. This allows the students to assess where they need to improve, and allows you 
to align your assessment as the teacher with the students’ understanding of their own performance.

Low-Level Students: Allow 

students to turn back to the pages 

of the unit to find the answers. 

Check the answers together as a 

class. 

High-Level Students: Treat the 

page as a sort of quiz.  
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Introduce the topic with the picture on the unit introduction page. Get students thinking and talking about 
the topic. 

Review the academic objective on the page. 

Preview the learning objectives in Lesson A.

Unit 8: Ethics / Fiction

Academic Objective:  Learn 

to accept and appreciate other 

cultures.

Academic Objective in Context:
People can learn about and enjoy 

other cultures in their community 

through participation in cultural 

traditions.
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Language Learning Objectives

New Words: turn, delicious, 

chance, break, keep, band

Bonus Words: stick, fall

Structure Focus: Irregular past 

tense verbs

Reading Format: Journal entry

Discuss the three warm-up questions to see how much background information students possess about the 
subject, objectives, topics, and language learning points. Ask students what they do on their birthdays. Ask 
them how people in other cultures celebrate birthdays. Explain to the students what is in the picture. Show a 
video from the Internet if possible.

1. What do you see in the picture?
 Sample answer: It’s a piñata.
2. What do people do with this?
 Sample answer: They play with it at a birthday party.
3. What culture does it come from?
 Sample answer: It comes from Mexican culture.
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Use the picture to activate students’ prior knowledge about the topic of the unit. Ask the students what the 
people in the picture are doing. Focus the attention of the students on the girl and the setting and ask them 
the warm-up questions:
1. What do you do in your culture to celebrate birthdays? 
 Sample answer: We eat cake.
Ask a follow-up question to establish background knowledge and give attention to details.
2. Who do you celebrate your birthday with in your culture?
 Sample answer: I celebrate with my family and friends.

Explain to the students that they will read a story about a boy who goes to his neighbor’s birthday party. Ask 
students if they have been to a birthday party. Ask them what kind of food was there. Ask students what 
they did at the birthday party. Tell the students that the party in the story is a Mexican birthday party. Ask 
them if they know where Mexico is. Show them on a map. Talk about what language Mexicans speak and 
other components of Mexican culture.
Play audio track 23 and ask students to say and write each word as they hear it.

Low-Level Students: After 

completing the new words activity 

on page 94, check the answers by 

asking students to read the words 

and spell them.

High-Level Students: After 

completing the new words activity 

on page 94, check the answers 

by giving students 1-2 minutes to 

memorize the new words, and then 

ask them to close the book and 

recall each word from memory.

Lesson AUn
it08

U
n

it 8
Lesso

n
 A

teaching tiPS new worDS grammatical Structure teaching tiPS

turn

break

delicious

keep

chance

band



101

Low-Level Students: Use the 

free downloadable worksheet 

for additional practice with the 

structure before reading.

High-Level Students: Write a 

few more examples on the board 

with intentional mistakes. Call on 

individual students to correct the 

mistakes.

This section of each unit is meant to highlight a key grammatical structure that is covered in the reading 
passages. 

The intended purpose of highlighting the structure is to review and demonstrate how the structure is used in 
an authentic way. 
Read the structure together as a class.
Write a few more examples on the board to help familiarize students with the structure.
Complete the matching activity as a class and review the correct answers with the students.

Before turning the page, ask the students the academic objective question. This question focuses on the 
academic content learning goals of the unit. Focus more on that than on the language learning goals when 
you discuss answers with students. Use the students’ native language if necessary. Teach students unknown 
words that may arise as they try to answer the academic objective question. Probe the class to see if there 
are differing opinions or if everyone agrees on a consensus answer. Ask the students to keep this question in 
mind as they read the passage on the next page.

U
n

it 8
Lesso

n
 A

teaching tiPS new worDS grammatical Structure teaching tiPS

The piñata broke.

We ate Mexican food.

I went to my friend’s house.



102 103

Low-Level Students: After 

listening to the audio, reading, and 

clarifying any additional unknown 

words, read the passage together 

again as a class. 

High-Level Students: Ask the 

students to make connections 

between the contents of the 

passage and any actual birthday 

parties they have had or attended.

Introduce the background of the reading using the background information at the top of the page.

Explain to the students that the reading format of this passage is a journal. Explain to the students what 
a journal is. Ask the students if they keep a journal. Explain that this isn’t a real journal. Reinforce the 
difference between fiction and nonfiction. 

Review the literary elements of a story with the students before reading. Ask the students what the topic of 
this story is, where the setting is, and who the characters are before reading. Use the illustrations to help.

Review the title of the reading: “The Birthday Party.” Ask the students why they think this is the title. Explain 
this is because it’s about a birthday party.
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Reading Format: Journal

Academic Objective: Learn 

to accept and appreciate other 

cultures.

Academic Objective in Context:
People can learn about and enjoy 

other cultures in their community 

through participation in cultural 

traditions.

Tell students to read along quietly while they listen to the audio track. Tell them to circle any unknown 
words while they listen. Play audio track 24.

After the track is finished, ask the students if they circled any unknown words. Review the meaning 
of those words and how they are used in the passage. Use the students’ native language to do this if 
necessary. 

Call on students to discuss what happened in the story. Ask students what they did at Ernesto’s sister’s 
birthday party. Ask for details and information about the activities, food, and music. Explain that it can be 
very fun to try the traditions of another culture.

Ask the students to recall the academic objective question from the second page of lesson A. Now ask 
them to read the academic objective in context at the bottom of this page. This should help the students 
with the academic content learning goal of this unit. Discuss and explain further if necessary.
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Low-Level Students: While 

completing both the comprehension 

questions and the reading skill 

activity, allow the students to turn 

back to the passage to locate the 

correct answers. Offer guidance 

and assistance as needed, such as 

pointing out which parts of the 

reading contain the correct answers.

High-Level Students: Ask 

students follow-up questions to 

the comprehension questions, i.e. 

1. Ernesto is from _______. Correct 

answer: c. Mexico. Ask the students 

where Ernesto lives now.

Reading Comprehension:
Ask the students to recall the correct information from the passage. Go through each question and correct 
answer together as a class. Ask students to record how many answers they get correct or incorrect with 
circles and slashes over each question number.

Reading Skill:
Explain to the students that classifying means dividing and matching up different pieces of information that 
have something in common. Tell the students to match the details with the different things people did at the 
party. Complete the activity together as a class.
Ask students to combine this information and complete the sentences. After allowing students enough time 
to write all the answers in the summary section, randomly call on students to read their answers.
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Low-Level Students: Tell the 

students to turn back to the new 

words page in Lesson A and 

review the meaning of each word. 

Then use the free downloadable 

worksheet for additional vocabulary 

practice before completing the 

vocabulary review on this page.

High-Level Students: Ask students 

to write one additional sentence 

for each vocabulary word in a 

notebook or beneath each sentence 

on this page in the student book. 

Randomly call on students to share 

the sentences they wrote.

Quickly review the learning objectives of Lesson B. 

Look at the picture. Discuss the picture and the warm-up question on the first page of Lesson B. Make a 
connection to the real world using the picture.
1. What are some special games you play at birthday parties?
 Sample answer: I play hide-and-seek with my friends at birthday parties. 
Ask a follow-up question about the picture to help activate prior knowledge about the story.
2. What are the kids in the picture doing?
 Sample answer: They are playing with a piñata. 
Ask students to provide additional information by giving specific examples.

Complete the vocabulary review as a class or individually and then check the answers together as a class.
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Low-Level Students: Set up a 

timer in class that all students can 

see. Tell the students to read the 

passage a third time and record 

their individual reading time in the 

second reading column on the 

reading speed chart for this unit.

High-Level Students: Teach the 

students how to do the reading 

speed calculation. Tell the students 

that they can track their individual 

reading time at home in the second 

reading column on the reading 

speed chart for this unit.

Read the background question at the top of the page. Ask students if they remember what the reading is 
about. 
Sample answer: It’s about a birthday party. 
Find the two bonus words in the table of contents. Teach the students what these words mean. Tell the 
students to listen, read along, and write the words from the word box into the blanks of the passage as they 
listen to the audio. Play audio track 25.

After listening to the audio, tell the students to do the reading activity in activity B. Record the class reading 
time in the reading speed chart in the back of the book. 
Ask the students if they remember what the reading format of this passage is. Briefly discuss it and circle the 
correct answer.
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Low-Level Students: Complete 

the writing plan together as a 

class. Then have students transfer 

the information in the chart from 

the student book to the practice 

book. Have students close the 

student book and double-check the 

accuracy of the writing plan in their 

practice books.

High-Level Students: Have 

students complete the writing plan 

individually. Check the answers 

together as a class. Then have 

students transfer the information 

in the writing plan from the 

student book to the practice 

book. Encourage students to write 

an additional sentence in their 

homework.

Writing Skill:
Introduce the writing skill to the students. Tell them that cause and effect means the reason for something 
(cause) and what happens as a result (effect). Tell them that they need to organize the information from the 
chart in this way. Explain that organizing information in this will help them to explain things better and make 
them good writers. 

Writing Plan:
Ask the students to recall the reading skill from this unit: classifying. Tell them that they will use that reading 
skill again to put the information from the writing skill activity into organized information about the reading. 
Complete the chart and review as a class. Tell the students to write with small, neat letters so that all the 
information can fit into the chart. After completing the writing plan chart, have the students record that 
information in their practice books. Tell them to write a paragraph to summarize the information in the 
writing plan. Explain that the writing plan is there to help guide them, but also that their writing doesn’t need 
to follow the writing plan verbatim. Use the students’ native language as necessary.
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Low-Level Students: Ask the 

students if there were any parts 

of the video that they didn’t 

understand. Replay those sections 

and explain in the students’ native 

language to promote and support 

deeper understanding.

High-Level Students: Ask the 

students to record any unfamiliar 

words from the video and review 

the meaning of those words 

together as a class to support 

vocabulary expansion.

Explain to the students that they will now watch a video about birthday parties in different cultures. Read 
the quote from the preview and brainstorm answers as a class. Come to an agreement about the inference 
answer that you will write down as a class. 
Sample answer: The games people play.
Ask the students if they remember what a QR code is. Point it out on the page. Ask them how it works. If 
possible, demonstrate it using the Integrate Viewer app. Before watching the video, read each question in 
part C together as a class. Tell the students these questions will be answered as they watch the contents of 
the video. Show the video. Give the students some time to discuss the questions. This can be done in pairs, 
in small groups, or together as a class. Go over the answers as a class.
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Use the grading rubric to perform 

your own assessment of each 

student’s progress for this unit. 

Adjust the rubric to match the level 

of your students as necessary.

Complete the vocabulary check. Review the correct answers as a class. Ask students to record how many 
answers they get correct or incorrect with circles and slashes over each question number.
Ask students to unscramble the sentence individually. Check the answers together as a class.
Review the academic objective statement. Ask the students who think the answer is true to raise their 
hands. Do the same for students who think the statement is false. Tell students the correct answer and talk 
about why that answer is correct.
Ask students to evaluate their own work on the reading skill section in Lesson A, the writing skill section in 
Lesson B, and the questions on the Integrate IT page. Tell them to use the number of mistakes they made to 
guide their self-assessment. If they couldn’t get anything correct, they should fill in the single smiley face; if 
they made a few mistakes, two smiley faces; and if they only made a couple of small mistakes, or none, they 
can fill in three smiley faces. This allows the students to assess where they need to improve, and allows you 
to align your assessment as the teacher with the students’ understanding of their own performance.

Low-Level Students: Allow 

students to turn back to the pages 

of the unit to find the answers. 

Check the answers together as a 

class. 

High-Level Students: Treat the 

page as a sort of quiz.  
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Review units are optional. Think about how best to utilize them if you decide to do them. Review units cover 
the general topic, ideas, and vocabulary covered in one nonfiction and fiction pair of units about the same 
school subject. Students should review the vocabulary and concepts before working on the review unit.
Review units can be completed after finishing the two units or for review prior to a test. The objective is to 
get students to use the information and language they have learned in a creative way to complete a project. 
Therefore, the outcome of each page will be varied. Teachers should provide students with the tools and 
information that are necessary to complete the page. Complete an example of the project page to show to 
students.

Un
it1-2 review

Low-Level Students: Replay the 

contents from the IT pages to help 

activate prior knowledge.

High-Level Students: Ask students 

if there are any other categories 

that they could add to the chart 

and brainstorm the answers.
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Review the information in units 1 and 2. Discuss what kinds of cities are covered in those units. Discuss 
what people should do to help the environment, etc. Prepare some additional information for the students. 
Discuss ways to make clean energy, etc.

Show the students an example of a completed project page. Explain the goal of the project and the tasks 
they need to do to complete it.

You can prepare some pictures of the various jobs for the students before class or ask them to find a picture 
on their own to complete the project as homework.

When the projects are completed, allow the students to present them. Projects can be included in a portfolio 
and/or displayed in the classroom.

Before presenting, check for 

mistakes in the students’ writing.

Low-Level Students: Move 

around the room as students are 

completing the writing portion of 

the project and help correct their 

mistakes. 

High-Level Students: Tell the 

students what kinds of mistakes 

they should look for, i.e. spelling, 

punctuation, etc. Tell them to check 

a partner’s writing and help fix 

mistakes.
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Review units are optional. Think about how best to utilize them if you decide to do them. Review units cover 
the general topic, ideas, and vocabulary covered in one nonfiction and fiction pair of units about the same 
school subject. Students should review the vocabulary and concepts before working on the review unit. 
Review units can be completed after finishing the two units or for review prior to a test.
The objective is to get students to use the information and language they have learned, as well as additional 
information, in a creative way to complete a project. Therefore, the outcome of each page will be varied. 
Teachers should provide students with the tools and information that are necessary to complete the page. 
Complete an example of the project page to show to students.

Un
it3-4 review

Low-Level Students: Replay the 

contents from the IT pages to help 

activate prior knowledge.

High-Level Students: Ask students 

if there are any animals which 

are not on the list that they are 

interested in and allow them to fill 

in the blank column.
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Review the information in units 3 and 4. Review the format of the project: letter. Discuss what kinds of living 
things are covered in those units. Discuss where they live, what they eat, how they get energy, etc. Prepare 
some additional information for the students. Discuss which ecosystems the students find interesting and 
why.

Show the students an example of a completed project page. Explain the goal of the project and the tasks 
they need to do to complete it.

You can prepare some pictures of the various plants and animals in ecosystems for the students before class, 
or ask them to find a picture on their own to complete the project as homework.

When the projects are completed, allow the students to present them. Projects can be included in a portfolio 
and/or displayed in the classroom.

Before presenting, check for 

mistakes in the students’ writing.

Low-Level Students: Move 

around the room as students are 

completing the writing portion of 

the project and help correct their 

mistakes. 

High-Level Students: Tell the 

students what kinds of mistakes 

they should look for, i.e. spelling, 

punctuation, etc. Tell them to check 

a partner’s writing and help fix 

mistakes.
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Review units are optional. Think about how best to utilize them if you decide to do them. Review units cover 
the general topic, ideas, and vocabulary covered in one nonfiction and fiction pair of units about the same 
school subject. Students should review the vocabulary and concepts before working on the review unit. 
Review units can be completed after finishing the two units or for review prior to a test.
The objective is to get students to use the information and language they have learned, and new information 
they research on their own, in a creative way to complete a project. Therefore, the outcome of each page will 
be varied. Teachers should provide students with the tools and information that are necessary to complete the 
page. Complete an example of the project page to show to students.

Un
it5-6 review

Low-Level Students: Replay the 

contents from the IT pages to help 

activate prior knowledge.

High-Level Students: Ask students 

if there are any famous race car 

drivers they know about.
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Review the information in units 5 and 6. Discuss the topics that are covered in those units. Review the 
format of the project: e-mail. Discuss what makes race cars go fast, etc. Prepare some additional information 
for the students. Discuss which things the students find interesting and why. Allow students to work in pairs 
as e-mails are normally written back and forth to and from people.

Show the students an example of a completed project page. Explain the goal of the project and the tasks 
they need to do to complete it. You can prepare some pictures of race cars and car parts for the students 
before class, or ask them to find a picture on their own to complete the project as home work.
When the project are completed, allow the students to present them. Projects can be included in a portfolio 
and/or displayed in the classroom.

Before presenting, check for 

mistakes in the students’ writing.

Low-Level Students: Move 

around the room as students are 

completing the writing portion of 

the project and help correct their 

mistakes. 

High-Level Students: Tell the 

students what kinds of mistakes 

they should look for, i.e. spelling, 

punctuation, etc. Tell them to check 

a partner’s writing and help fix 

mistakes.
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Review units are optional. Think about how best to utilize them if you decide to do them. Review units cover 
the general topic, ideas, and vocabulary covered in one nonfiction and fiction pair of units about the same 
school subject. Students should review the vocabulary and concepts before working on the review unit.
Review units can be completed after finishing the two units or for review prior to a test.
The objective is to get students to use the information and language they have learned, as well as new 
information, in a creative way to complete a project. Therefore, the outcome of each page will be varied.
Teachers should provide students with the tools and information that are necessary to complete the page. 
Complete an example of the project page to show to students.

Un
it7-8 review

Low-Level Students: Replay the 

contents from the IT pages to help 

activate prior knowledge.

High-Level Students: Ask students 

if there are any birthday traditions 

from any other countries that they 

know about.
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Review the information in units 7 and 8. Discuss what kinds of cultures and cultural components are covered 
in those units. Review the format of the project: journal. Review the reading and writing skills the students 
learned in units 7 and 8. Discuss different countries, people, places, foods, music, traditions, and customs. 
Prepare some additional examples for the students. Discuss how to write about their last birthday.

Show the students an example of a completed project page. Explain the goal of the project and the tasks 
they need to do to complete it.

When the projects are completed, allow the students to present them. Projects can be included in a portfolio 
and/or displayed in the classroom.

Before presenting, check for 

mistakes in the students’ writing.

Low-Level Students: Move 

around the room as students are 

completing the writing portion of 

the project and help correct their 

mistakes. 

High-Level Students: Tell the 

students what kinds of mistakes 

they should look for, i.e. spelling, 

punctuation, etc. Tell them to check 

a partner’s writing and help fix 

mistakes.
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The reading speed chart is designed to track reading speed and fluency development. There are two 
columns per unit. Students can track their reading speed first as a class and then again for the same reading 
independently. The reading speed chart is intended to be completed with the passage in lesson B after all 
of the reading activities have been completed. Do not use the reading speed chart with lesson A passages, 
as students will encounter too many new and unknown words and information. Reading speed and fluency 
should only be recorded with passages that consist almost entirely of familiar language and content (roughly 
98 percent). Therefore, only use this chart with the passages in lesson B. The reading passage in lesson B is 
written to be slightly shorter and slightly easier than the passage in lesson A. Sometimes new or alternative 
information is introduced to prevent too much redundancy. 

readiNg speed CHart

Low-Level Students: Track reading 

speed in class.

High-Level Students: Allow the 

students to track individual reading 

speed as homework.
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Use this page to record unknown, unanticipated words and 
language that students encounter throughout this book. Record 
the words in the Language Through Learning column and add 
any relevant notes to the Notes column, such as the date, page 
number and whether the student asked the teacher or vice versa. 
This will help you to plan for future lessons by better anticipating 
which language points you may need to prepare for. 
Use the language noted on this page wherever possible in future 
lessons to help expand the students’ command of and ability to 
use language acquired through learning.

laNguage tHrougH learNiNg

*See page 6 to understand language through learning.

Language
of

learning

Language
for

learning

Language 
learning and

language using Language
through
learning
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